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ABSTRACT
Study abroad is often idealized as a panacea for language learning. The growth in the popularity
of studying abroad has led to the proliferation of programs of various lengths, among which is
the short-term study abroad program, typically lasting around one month. Much needed
investigation remains regarding the effectiveness of short-term study abroad programs, and this
study aims to understand the level of effectiveness through the lens of dialect feature acquisition.
Specifically, in southwestern Andalucía, there exists a phenomenon in which local speakers of
Spanish mix the pronoun ustedes with the verbal conjugation of the second person plural
pronoun, vosotros. The study seeks to answer two key questions. First, do residents of Cádiz
demonstrate acceptance of this linguistic phenomenon in their speech, and second, is a monthlong program sufficient for study abroad L2 learners of Spanish to acquire this local variation in
the Spanish language? I predict that residents of Cádiz will employ the vosotros form with
ustedes, at a sufficient level to demonstrate acceptance of the form. I also predict that advanced
learners will see greater levels of acquisition in comparison with intermediate learners, which
was not the case. After establishing this linguistic phenomenon by giving a forced choice task
(FCT) test to residents of Cádiz, Spain, the study investigates the degree to which this
phenomenon is acquired by a group of seventeen U.S.-based university students completing a
month-long study abroad program in Cádiz, Spain. The same FCT is given pre- and post-study
abroad to the students and is coupled with a pre-questionnaire and post-questionnaire. The study
will demonstrate that the phenomenon is present in Cádiz through the results of the Cádiz
residents’ FCTs, while also being influenced by whether the sentence is an interrogative or
declarative. The study will also demonstrate that the student participant group does not acquire
the verbal mixing phenomenon, but highly motivated learners utilize verbal mixing more often,
though they do not near the level of use of the native speaker participant group. I conclude that a
short-term study abroad program does not provide sufficient time for the acquisition of a
nuanced dialect feature.
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CHAPTER 1
AN INDTROCUTION TO STUDY ABROAD AND THE PRESENT INVESTIGATION
Study abroad is an opportunity utilized by students and universities throughout the world.
In the United States, there exists a variety of programs, as well as a range of lengths among the
diverse programs. Each one can last anywhere from a year or more, to a semester, to a month, to
even as short as one week. The differing durations can lead to distinct effects in the learning
experience of each student. Though programs exist for literature, culture, science, architecture,
and many other paths of study in universities, the type of program that comes to mind when one
thinks of study abroad is that in which a second, or third, language is learned. In this
investigation, a group of university students studied for one month in Cádiz, Spain and took
Spanish language classes in several levels in order to receive academic credit at their university
in the United States. Within the program, the students were presented with opportunities to learn
and experience the culture, while also living with a Spanish-speaking host family in Cádiz. This
type of program, traditional1 in its structure, serves the purpose of improving the knowledge of
both the local language and culture. If the language is understood as an integral part of the
culture, these students have the opportunity to explore the language and learn the local variants
while reinforcing that which they have learned in classrooms in the United States. However, one

The term “traditional” refers to a common study abroad program based on intensive language courses and students
living with host-families as described by faculty in the Department of Modern Languages at the University of
Mississippi.
1
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common doubt exists in all students who have or will study abroad: will I be able to
communicate with native speakers abroad (Jackson 2008)? In this study, the experiential benefit
of study abroad will be explored to respond to the following research questions and hypotheses.
This investigation attempts to respond to two questions. First, the local, dialect as an
existing variant in Cádiz, as seen in the example below:
(1) ¿Qué queréis ustedes para comer?
“What would you like to eat?”
The first question is to seek whether speakers of Spanish in Cádiz truly do possess this local
phenomenon in their speech. This question is important and necessary in order to focus on the
second, and the principal question of the study: what is the effect of short-term study abroad
programs on the acquisition of locally used linguistic variants? This question influenced the
decision to test the students twice, with the pre- and post- quizzes. Furthermore, this question
influenced the decision to focus the study on the linguistic phenomenon: the mix of verbal forms
and pronouns.
I hypothesize that the people of Cádiz will mix the verbal form of vosotros with the
pronoun ustedes based on the research of Lara Bermejo (2012). I will attempt to uncover the
factors that predict when Cádiz and I believe that the Cádiz participants will be affected in their
answers by the actual presence of ustedes explicitly written in the FCT, since it is often absent
from colloquial speech in day-to-day interactions. Keeping these potential issues in mind, I still
believe that the FCT given to the Cádiz residents will elicit an acceptable level of use of the
mixed verbal phenomenon.
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While studying in Cádiz, half of the students in this group have relatively low exposure
(due to less time spent in the classroom) to the Spanish language, while the other half have taken
more classes, with more exposure to complicated linguistic forms present beyond the
intermediate level of instruction. It is to be expected that those students enrolled in the higherlevel class in Cádiz will have greater exposure to the language due to their (on average) year and
a half more of Spanish classes at the college level. I predict that of the students enrolled in the
upper-level class, those with more exposure to Spanish will acquire the local phenomenon to a
greater degree than the students in the lower-level class. I expect that the opportunities that
students use to practice the mixed verb form and pronoun will be relatively low and mostly be
familial interactions within their host families, as they will speak mostly English, with their
classmates, outside of class. These limited interactions, combined with the short duration of the
program, leads to the idea that students with greater previous exposure will show higher levels of
acquisition of the local form being studied here.
I further predict that motivation will emerge as a key factor that influences how students
behave in the completion of the FCT. I believe that that more highly motivated students will
employ the verbal mixing phenomenon at a higher rate than students who are less motivated
during the study abroad program. Additionally, I predict that students with more years studying
Spanish will employ verbal mixing at a higher rate following the study abroad program.
Sociolinguistic Variation
Within each country or region, certain linguistic phenomena pertain to the local dialect.
The differences in the local language present to a researcher the opportunity to see if the students
who study abroad learn the language and its characteristics by speaking and practicing, or if
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studying abroad only provides an opportunity for entertaining academic credit during a vacation
to somewhere new and interesting. The linguistic phenomenon that the students will hear in
Cádiz must be explored further, in order to ascertain whether or not study abroad students
intentionally learn the dialectical feature to be presented.

Figure 1: Regions of Spain, with Major Cities

www.mapsopensource.com

Within Spain, like any large country, there exists dialect variation. In the north of Spain,
the centro-norteño dialect makes contact with Catalan in Cataluña and Valencia (though it is
often referred to as Valencian within Valencia); Basque in the northern País Vasco, Cantabria,
and Navarra; and finally, Galician in Galicia and the far western reaches of Asturias, regions
where many people speak two languages. The centro-norteño dialect demonstrates a heavy use
of vosotros with its standard accompanying verbal conjugation, as seen in the following
example:
4

(2) Hola, buenos días. ¿Cómo estáis vosotros?
“Hello, good morning. How are you?”
However, in the south, in Andalucía, a very large region, dialect variation exists within this same
region of Spain. As seen in Figure 2, the western regions highlighted in gray represent the
provinces of Andalucía in which the verbal mix occurs.

Figure 2: Provinces of Andalucía

Lara Bermejo (2012)

The gray in Cádiz represents the highest level of verbal mixing, while the darker black areas note
a lower level of verbal mixing, but notes that the phenomenon does exist (Lara Bermejo 2012).
In western Andalucía, a morphosyntactic feature shows that the verbal forms of the
second person plural are mixed as seen in the following examples taken from the forced choice
task (Appendix A):
(3) Hola, Sra. Gómez, Dr. Fernández ¿Cómo estáis ustedes? (question 1)
5

“Hello, Mrs. Gómez, Dr. Fernández. How are you?”
(4) Ustedes ya sabéis la respuesta. (question 39)
“You already know the answer.”
In the phenomenon in western Andalucía, the verbal conjugation that accompanies vosotros (for
example, pensáis “think” or coméis “eat”) is used with the other second person plural pronoun,
ustedes. This mix of verbal forms and pronouns is a rare phenomenon, pertaining to only parts of
southwestern Andalucía (Lara Bermejo 2012). It is a phenomenon that will not be found in
textbooks from lower-level Spanish classes. For this reason, the mixing of the vosotros
conjugation with the pronoun ustedes presents an opportunity to consider the process of local
acquisition in order to see if it is possible in a month-long study abroad program for the students
to acquire this new form through interactions in class, with their Spanish-speaking host families,
or in interactions that they might have with passersby on the street. A phenomenon as specific as
the vosotros-ustedes verbal mixing requires students to actively be aware of their surroundings,
practice, and participate in conversations to learn this new form.
This study does not try to respond to any question regarding the efficiency of study
abroad, but rather it focuses more on the effectiveness of short-term programs and their validity
as methods of language acquisition for specific phenomena. The investigation follows the studies
of a group of U.S.-based university students who study abroad for one month in Cádiz, Spain.
The investigation began with a pre-questionnaire and pre-forced choice task (FCT) prior to the
start of the program. During the program, I established the vosotros-ustedes phenomenon by
giving the FCT to various residents of Cádiz, mostly focusing on the host families with whom
the students live. The investigation finished by administering a post-FCT (which is identical to
6

the pre-FCT) and a post-questionnaire to the students. I analyzed the data from the FCT using
various metrics and interpreted the results to discuss whether students do indeed acquire dialect
features during their short stay.
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CHAPTER 2
A REVIEW OF THE PREVIOUS LITERATURE
The previous literature discusses certain important patterns with reference to the
vosotros-ustedes verb mixing. I will analyze the salient aspects of a number of studies relevant to
the current investigation.
While relatively little literature exists that investigates the verbal mixing phenomenon of
ustedes, the second person formal plural pronoun, and the verbal conjugation of vosotros (the
second person plural informal pronoun) in southwestern Andalucía, a number of studies do exist
investigating a verbal mixing phenomenon that occurs in El Salvador and within Salvadoran
communities within the United States. Speakers of Salvadoran Spanish use three pronouns in
instances of the second person singular: usted (the second person singular formal pronoun), tú,
and vos, which are both second person informal pronouns with usage varying by location within
the Spanish-speaking world. Many Salvadorans primarily employ vos in informal situations,
however upon arriving in the U.S. and finding themselves surrounded by speakers that utilize
tuteo (use of the second person singular informal pronoun tú) most Salvadorans “demonstrate
significant accommodation” to speakers from other countries who primarily employ tú in
informal second person contexts (Sorenson 2013).
Along the same lines, Aguilar (2009) investigates Salvadoran speakers within El
Salvador, attempting to gain insight into what influences the use of each second person singular
8

informal pronoun. Aguilar (2009) makes an important insight near the beginning of his study,
stating that linguistic attitudes have been historically negative in reference to the use of nonstandard peculiarities, including vos. Not only does this describe feelings directed at the voseo
within the Spanish-speaking community, but can be extended to the verbal mixing of ustedes and
vosotros that the present study investigates. Aguilar (2009) draws from Lipski (1986), who states
that Central Americans (many of whom also employ vos for the second person singular informal
pronoun) try to use tú in order to be seen as equals within the greater linguistic community
(Aguilar 2009; Lipski 1986). These findings point to a social perception that negatively views
non-standard features of Spanish. However, these non-standard practices are difficult to
overcome, as many Salvadorans employ a subconscious mixing of the tú pronoun with the vos
verbal conjugation (Aguilar 2009). For example, while a Salvadorian would normally say vos
comés (“you eat”) as opposed to a speaker form Mexico who would say tú comes (“you eat”),
Salvadorans, in instances of speaking with foreigners or other members of the Spanish-speaking
community, might say vos comes, mixing the pronoun vos with the verbal conjugation of tú.
Additionally, younger Salvadorans employ verbal mixing, while an interchange between vos and
tú verbal conjugations is present within the media (Aguilar 2009).
In sum, the vos and tú verbal mixing phenomenon provides insight into the verbal mixing
of ustedes and vosotros. Among the various factors that influence verbal mixing in the case of tú
and vos are age, spontaneity, as well as the make-up of the surrounding linguistic community
(Aguilar 2009; Lipski 1986; Serenson 2013). While it is unclear to what degree these factors will
influence the vostros-ustedes verbal mixing in Cádiz, Spain, it is an important place from which
to build an understanding and helps push this study forward in the face of limited literature
regarding vosotros-ustedes verbal mixing. However, one study does exist that investigates the
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present phenomenon, albeit from a historical perspective. In order to gain insight into the verbal
mixing of vosotros and ustedes I will now examine that study.
Lara Bermejo (2012) analyzes historical data from the Atlas lingüístico de la Península
Ibérica, exploring the 1940s level preference for mixing the second person formal plural pronoun
ustedes and the verbal conjugation of vosotros (the second person plural informal pronoun) in
southwestern Andalucía, demonstrating an historical preference for the mixed use of ustedes and
the verbal form of vosotros. The study indicates that further from the epicenter of the mixing of
vosotros and ustedes, which Lara Bermejo (2012) conjectures is Cádiz, Spain, the verbal mixing
phenomenon is less frequent. The provinces of Granada, Jaén, and Almería are the Andalusian
provinces in which verbal mixing does not occur (Lara Bermejo 2012). However, the study is
limited, due to its data originating from a linguistic atlas based on language from the first half of
the twentieth century. Despite the limitations, Lara Bermejo (2012) adds meaningful
contributions by determining that the verbal mixing phenomenon had a strong presence in Cádiz,
Spain.
The Acquisition of Sociolinguistic Competence in a Study Abroad Context is an integral
work to the field of study abroad. Regan, Howard, and Lemée (2009) after much discussion
regarding study abroad programs, note that there is a pattern in which study abroad provides a
language learner with the best opportunities to learn the local variants of a language, while also
noting that the traditional classroom education provides the worst method to acquire these local
forms (Regan, Howard & Lemée 2009). However, this work also has an important limitation in
only considering students who study abroad for a year. The authors state that the language
learners approximate their speech patterns to the speech patterns and distinct phonological
sounds of the local native speakers after an entire year of study abroad, an exceptionally long
10

time for each student. In support of the authors’ suggestion of a year as the necessary time period
for effective study abroad, Shively (2012), in a study of pragmatic development in L2 study
abroad learners, indicates that students still demonstrate non-target-like features in their speech
by the end of a semester abroad. The semester vs. year debate certainly gives preference to a full
year abroad. However, a year abroad is an unreasonable expectation for some students and often
does not align with learning objectives that students set for themselves in their university studies
(Goldoni 2013). If the debate focuses on one year versus one semester, short-term programs
seemingly should not be effective. However, semester programs present various opportunities of
exposure to authentic listening and speaking opportunities and force students to produce
language that is easier to avoid producing in a U.S. classroom. Isabelli-García’s (2010) study
comparing the acquisition of gender agreement by L2 learners of Spanish, compares learners
who study abroad with “at home” learners, or learners who are acquiring the form in the U.S.
She finds that “at home” learners give more attention to form than meaning, but that learners in a
study abroad context are struggling to both make themselves understood and struggling to
understand, so in a “study abroad context, meaning will always trump form” (Isabelli-García
2010). Isabelli-García’s findings encourage caution in the scope of the investigation into
improvements by study abroad learners. Additionally, Cubillos, Chieffo, and Fan (2008) indicate
that in terms of listening comprehension, the students who experience the most benefit are those
with a “higher level of competency” (Cubillos, Chieffo & Fan 2008). The difference between
competency levels is an omnipresent theme in study abroad, and a topic that the current
investigation hopes to touch upon. For these reasons, the investigation of short-term study abroad
programs is important and merits further discussion.
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Some studies focus on a study abroad program of short duration, similar to the program
that will be investigated in this study. Allen (2010) examines the responses of a questionnaire
and other sources, such as student blogs or diaries in order to see how students feel during a
short-term program. This study uses both quantitative and qualitative methodology to highlight
the students’ feelings during the program. This study also demonstrates that self-evaluation is an
excellent method by which study abroad short-term programs are examined, but the need for a
before-and-after comparison remains. Finally, Llanes and Muñoz (2009) investigate the accuracy
with which students speak following their return from a study abroad program. Llanes and
Muñoz (2009) examine the errors that students make in their speech, divided by morphology,
syntax, and lexicon, and also errors that students correct during their speech. The authors also
investigate the number of pauses that student speech contains. While this investigation does
consider the errors after a short-term program, it does not investigate the local form of the
language, leaving gaps in the existing literature to investigate various other phenomena.
As Richart (2015) notes, short-term study abroad programs are ever-increasing in their
popularity among university students in the U.S. As these short programs proliferate, it is
important to heed the call of Martinsen (2010), who states, “the need for further research on the
effectiveness of study abroad programs seem even more pressing in the case of short-term study
abroad programs (504).”
Surtees (2016) emphasizes that there is no cure-all for language learning. A student
cannot arrive to another country and without effort, listen for a while and begin to acquire and
speak new forms like a native speaker. Rather, it requires motivation. Goldoni (2013) affirms
that the personal and interpersonal skills that an individual possesses can be detriments to his or
her study abroad language acquisition, stating:
12

In addition, it is important to recognize that all study abroad students may not have the
motivation or the fundamental background experiences or personal and interpersonal
skills to be agentive (Vygotsky 1978) and invested (Norton Pierce 2000) in their learning
while abroad; that is, they may lack the knowledge, skills, and strategies that are needed
to create learning opportunities, make friends, and establish durable contacts with locals.
(Goldoni 2013)
Goldoni’s conjecture is especially important considering the short duration of the program in this
investigation. While it might not influence a lack of interpersonal skills, the one-month period
could prove far too short to make a meaningful connection that permits fruitful learning and
acquisition opportunities for the study abroad learner, as seen in Ringer-Hilfinger (2012),
demonstrating a low production rate of the Spanish interdental that comes from the centronorteño dialect, and is seen in the phonetic transcription of liceo: [ li . θe . o ]. Despite the
recognition of the interdental in speech, students have not acquired the feature well enough to
utilize it in their own speech in more than random, isolated incidents (Ringer-Hilfinger 2012).
Regarding the benefits of studying abroad, Juan-Garau (2015) agrees with Surtees’
(2016) assessment that studying abroad helping every single person make leaps in language
learning is simply unverifiable. However, Juan-Garau (2015) goes a bit further to discuss that
which is necessary for language acquisition during a study abroad program. Noting the level of
competence before arriving, she states that it is necessary to have a well-developed lexical and
grammatical base (Juan-Garau 2015) and in order to truly benefit from a study abroad program,
it is necessary to remain in the country for roughly a year in order to maximize the possible
linguistic benefits. On the contrary, Hernández (2010) affirms from his own research that after a
semester in Spain, 16 out of 20 students improved their oral abilities in Spanish, while four
13

students not showing improvement maintain their levels of oral abilities. Up to this point, the
previous literature has demonstrated the need for at least one semester in order to evince
meaningful improvements in a student’s linguistic abilities and acquire new linguistic features
that mirror those of the local variation of Spanish where the student studies abroad. Miano,
Bernhardt, and Brates (2016) conclude in a study of short-term Spanish immersion that:
Intensive, proficiency-based, content focused domestic second language immersion
programs offer an important and productive learning opportunity for undergraduates…
With respect to its three stated challenges – language acquisition, intellectual growth, and
social interaction – this study reported mixed but largely positive results. (Miano,
Bernhardt, & Brates 2016)
While this study does not specifically address study abroad, it does present short-term
immersion, which shares some similarities with short-term study abroad. With reference to its
intensive classes and interaction with native speakers short-term immersion provides a critical
learning opportunity for students to improve their L2 abilities.
In an additional study that highlights the effectiveness of study abroad as a means of L2
improvement, Romanelli, Menegotto, and Smyth (2015) compare instruction specifically
designed to help with pronunciation and study abroad immersion as a means of learning
pronunciation, finding that studying abroad helps L2 Spanish learners with pronunciation just as
much as specific instruction in a U.S. language classroom (Romanelli, Menegotti & Smyth
2015). This study demonstrates the effectiveness of study abroad as a tool to improve yet another
aspect of L2 acquisition.

14

Authenticity
A study by Gilmore (2007) discusses authentic materials in the language learning
process, defining an “authentic text” as one in which the language is produced by a speaker in
order to convey a message. There is agreement that authentic materials can help students acquire
new forms within the classroom. The speech of a native speaker would then qualify as authentic
material for a language learner. Within Gilmore’s definition of authenticity, various interactions
during the study abroad program should offer students an opportunity to acquire numerous local
forms through the presentation of authentic listening and reading material in order to form an
understanding. However, authentic materials may also at times contain vernacular or nonstandard forms and features of a language in order to maintain authenticity (Duda & Tyne 2010;
Israel 2007).
Bucholz (2003) discusses authenticity through the lens of linguistic isolationism, stating
“the most authentic language is removed from and unaffected by other influences” (Bucholz
2003). While verbal mixing could be influenced by having a host student in the home of Cádiz
residents, Cádiz itself remains more than an hour from Seville the closest city with more than
500,000 residents. While Seville also shares some linguistic characteristics with Cádiz (Lara
Bermejo 2012), it also allows Cádiz to exist in relative isolation from other major cities and
different dialects within Spain. This isolation, according to Bucholz (2003), would allow for
Cádiz residents’ dialect of Spanish to exist relatively undisturbed.
One concept that ties authenticity to dialect studies is the vernacular. Politzer (1993)
discusses the issue that “the very nature of the vernacular implies that it is neither codified nor
standardized,” and “that some people may feel uneasy about seeing it in print at all” (Politzer
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1993). This statement is important, given the local Cádiz residents’ behavior on the task given to
them as part of the current study: the residents do not all display the same willingness to utilize
the vosotros verbal form with the pronoun ustedes. Despite the vernacular nature of the current
phenomenon, additional research suggests that exposure to the language allows for students to
recognize the dialect better. Shoemaker-Gates (2017) demonstrates a statistically significantly
higher level of recognition of the (centro-norteño) Castilian dialect of Spanish, for students who
have studied abroad as opposed to those who have not studied abroad. However, recognition of
the common phenomena in a dialect does not necessarily come with acquisition of a specific
dialect feature; therefore Shoemaker-Gates’ (2017) study is of limited value to the present
investigation of short-term study abroad programs.
Reynolds-Case (2013) investigates the acquisition and differentiation of vosotros and
ustedes verbal forms during a short term, one-month program in Madrid. She concludes that
despite the short duration of the program, “it was sufficient for students to begin recognizing and
using vosotros forms in appropriate situations (Reynolds-Case 2013). While this study notes a
different understanding of the necessary period of time for a study abroad program to produce
fruitful results, the author also mentions that the study is limited in its scope, but further suggests
that it is inherently valuable in its importance to the validity and effectiveness of short-term
study abroad programs, and the acquisition of regional-dialectical phenomena (Reynolds-Case
2013). In addition, Llanes and Prieto Goretti (2015) conduct a study in which participants in a
short-term study abroad program show measurable improvements in listening comprehension.
These findings suggest that short-term study abroad programs can help in numerous ways, such
as in listening comprehension, or with the acquisition of dialect features; however, the complete
improvement seen in one-year study abroad programs are not compared in these studies,
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suggesting that short-term programs cannot drastically improve overall L2 abilities. However,
both studies also challenge much of the existing literature that declare a full semester as the
minimum time for an L2 learner to make meaningful gains in some facet of learners’ language
acquisition. Despite their obvious contributions to the topic, these studies cannot be the final
word on short-term study abroad programs, because of their limited scope.
Consciousness
One factor to discuss is the role of consciousness in the learning process. While the
present investigation does not deal with explicit learning and focuses on acquisition in a nonclassroom environment (despite the time students spent in the classroom), the role of
consciousness, and specifically noticing may play a role in the acquisition process of the verbal
phenomenon investigated here. Schmidt (1990, 2001) investigates the role of consciousness in
two studies that lead to the development of the Noticing Hypothesis, which claims that students
notice linguistic forms in input they receive, and this noticing can lead to learning, or in this case,
acquisition (Ellis & Shintani 2014).
Identity & Motivation
Although studying abroad can be considered an authentic experience, the process of
living in another country carries considerations of identity, motivation and purpose. The identity
of learners plays an important role in the situations in which they produce language or feel able
to speak. In order to better comprehend learner identity as it pertains to study abroad and
acquisition, there are two theories to discuss. First, Schumann’s (1978) acculturation theory
states that learners will acquire language at a greater rate, based on the extent to which they have
accultured themselves to the target language community (Ellis & Shintani 2014). This is
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especially relevant, given the various groups that students interacted with during the study
abroad program. While host families are more likely to see the students as equals, in terms of
linguistic interaction, the target language community that surrounds students is far less likely to
lead to rich input for notable oral improvement (Magnan & Back 2007). Keeping this potential
distance with the target language community in mind, the development of a pidginized variety of
the L2 by learners seems possible (and perhaps likely) for students spending only a short time in
the target language community (Ellis & Shintani 2014). In addition to Schumann’s (1978)
theory, Norton (2000) ties her Social Identity Theory to power that a language learner perceives
that he or she possesses. Learners need to believe that they have the right to speak, or “see
themselves as legitimate speakers of the L2” (Ellis & Shintani 2014). By viewing themselves as
rightful speakers of their L2, language learners will encounter more authentic language, while
also be provided more opportunities to produce authentic language within the target language
community. While each theory differs slightly, the importance of a learner’s identity is a critical
factor in the acquisition of the verbal mixing present in Cádiz.
In addition to identity, motivation is a key factor for learners to put themselves in the
proper scenarios needed to produce language. While identity is key for learners to produce the
language once provided the opportunity, motivation is equally important for L2 learners to want
to be in these types of scenarios during a study abroad experience. Ellis and Shintani (2014)
discuss various theories that influence the understanding of motivation. First, referencing
Dörnyei (2005), Ellis and Shintani (2014) note three main tracks that influence motivation. First,
the “ideal L2 self” references whether the learner’s ideal person speaks an L2, be it a role model
or a mentor. Second, Ellis and Shintani (2014) discuss the “ought-to-self” or whether the learner
feels they should possess the ability to speak an L2. Finally, the third track deals with the “L2
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learning experience” and whether the immediate environment requires the speaking of an L2
(Ellis & Shintani 2014). The third track, the L2 learning experience, is especially relevant to the
study abroad learner, as his or her environment (living in a foreign country) would necessitate
speaking the L2, as opposed to a traditional, at-home classroom learner who does not likely have
the immediate need to speak the L2 in the surrounding community. While each of Ellis and
Shintani’s (2014) pillars of motivation are relevant to the L2 learner, with reference to study
abroad, necessity can drive the motivation. Additionally, Ushioda (2001) observes that:
We can classify all the factors in each language learner’s motivational configuration as
either causal (deriving from the continuum, of L2-learning and L2-related experience to
date) or teleological (directed toward short-term or long-term goals and future
perspectives). (Ellis & Shintani 2014)
Echoing Dörnyei (2005), teleological motivation involves the “ideal L2-self” and the “ought-to
self” while causal motivation relates most directly to the L2 learning environment. In the current
case, study abroad ties directly into causal motivation and the learning environment. However,
the two teleological factors certainly play a role in differentiating which student participants
were able to acquire the form while their counterparts within the same study abroad program
failed to acquire the verbal mixing phenomenon present in Cádiz.
In order to further discuss motivation and its role in the acquisition process, teleological
motivation can also be understood as intrinsic motivation, while causal motivation should be
understood as extrinsic motivation (Ellis & Shintani 2014). Motivation can function as an
affective filter for input that learners hear or read, while it also can lead to learners paying
attention “selectively to morphosyntactic information” (Ellis & Shintani 2014; Schmidt 2010;
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Manolopoulo-Sergi 2004). However, extrinsic motivation points to a focus on surface
characteristics, while intrinsic motivation allows for learners to “process input in a more
elaborated, deeper manner” (Ellis & Shintani 2014; Manolopoulo-Sergi 2004). The differences
between the two types of motivation permit study abroad-learners to perceive the L2 that
surrounds them in various ways. As a nuanced form, novel to many study abroad-learners, the
verbal mixing of vosotros and ustedes suggests that learners with intrinsic motivation would
attend to the form more closely, noticing its characteristics and situational uses by native
speakers in the target language community.
Reality vs. Expectation
Students arrive in another country with the idea that they will speak a different language
constantly and meet many new friends from that country with whom they can practice their
linguistic abilities (Surtees 2016). However, many times this idea is not the experienced reality.
What eventually occurs is that between different students, individual differences emerge, with
the wide variety of possible experiences (Kinginger 2013). An individual reality makes sense
because each person who studies abroad has his or her own motivations and goals. Despite these
well-established individual differences, living in another country does not serve as a cure-all for
problems associated with learning a second language. Richart (2015) investigates the desires of
students to study abroad as part of a university that makes all students complete a study abroad
program, ranging in length from a semester to a year, and notes that the desire to study abroad
lowers after the first years in a university. After the first years, interest in shorter programs rising
as more time is spent in the U.S. university (Richart 2015), while also providing a way to
understand student motivation to study abroad. Though Richart’s (2015) investigation
demonstrates the perceptions of students within the university, it also notes the that these same
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students’ desire to spend time studying abroad should help with acquisition and speaking
abilities.
Furthermore, it is necessary to gain a better understanding of the expectations of language
learners as they enter their study abroad programs. Wilkinson (1998), in a study of a group of
students traveling to France to study abroad in an immersion program, reports that students
hoped to be in families that were similar to their own families, suggesting that similar host
families provide students the opportunity to be comfortable in the program, while also supplying
practice in the language. However, the possibility of living with a family similar to the student’s
own does not always happen. This difference between reality and expectations can affect both
motivation and the scenarios that students believe will exist throughout the duration of their
study abroad programs. Additionally, many students say that the best opportunity to practice the
language is with their host family, more so than in random interactions with local people. Host
family practice fits into the scope of the investigation by Moreno-López, Ramos-Sellman,
Miranda-Aldaco, and Quinto (2017), who show that communicating with native speakers helps
study abroad students to ease anxiety, with students expecting to improve their listening and
speaking skills most during a study abroad program (Moreno-López, Ramos-Sellman, MirandaAldaco, & Quinto 2017). The eased anxiety links to a separate, but related conclusion of
Moreno-López, Ramos-Sellman, Miranda-Aldaco, and Quinto (2017), that persistence in
language learning while studying abroad is associated with both motivation and socialization
during the study abroad program (Ingram 2005; Watson & Wolfel 2015; Willis Allen 2010;
Zamani, Leon, & Lang 2016). These important findings reveal that motivation and socialization
work with persistence and desired improvement for study abroad participants.
Conclusions & Synthesis
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The following conclusions emerge after reviewing the previous literature. While shortterm study abroad programs are becoming a popular research topic, a relatively small amount of
literature exists regarding the vosotros-ustedes mixing that is investigated in this study.
Additionally, research has shown study abroad students deal with questions of motivation and
identity while studying abroad, with individual students demonstrating his or her own reasons for
leaving the U.S. to further individual L2 abilities. While the current literature discussing study
abroad is extensive for long-term programs, there remains far more to study in order to
understand the full impact of programs one month in duration and their efficacy in the
acquisition of local linguistic phenomena.
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CHAPTER 3
METHODOLOGY
In this study, two groups of participants will be described, followed by a discussion of the
materials that were utilized to complete the investigation.
The first group of participants contains sixteen residents of Cádiz who speak natively the
local southwestern Andalusian variety of Spanish. This group consists of persons eighteen years
and older, and principally is composed of people who serve as host parents for international
students studying abroad. This group establishes the existence of the local dialect and the
linguistic phenomenon (the mixing of the verbal form of vosotros with the pronoun ustedes).
The second group are students from the University of Mississippi, consisting of thirteen
women and four men, with an average age of 21.8 years. Each student has taken at least one
class in Spanish at the university level, but none of the students have studied abroad during their
time in college, and only one student has spent time (two weeks) abroad in an academic setting
as a high school student. The students take two different classes at the University of Cádiz,
lasting roughly five hours per day, from Monday through Thursday for four weeks. Nine students
take a class that is considered slightly advanced, while the other eight students take an
intermediate class. The students live in a host family setting with one other student. The
exception is one student, a female intermediate student who lives alone with her host family. By
living with host families, students maximize the amount of time that they are exposed to the
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Spanish language outside of class. Furthermore, living with a family provides an opportunity to
receive less formal, non-academic input than that which they receive while in class at the
University of Cádiz. One disadvantage of living with another student within the host family is
that the opportunity to speak English allows a nearly constant crutch to help students out of
difficult linguistic situations with their host families. These small disadvantages prevent this
month-long program from being a complete immersion program. However, many opportunities
abound for the students to practice their skills and receive varying types of input. Program
weekends allow students to travel within Spain in order to experience the cultures of new cities
and to practice their abilities in Spanish. With reference to experience with Spanish, there is a
broad variety among the student participants. Each student has some level of experience with
Spanish in the United States that provides a base upon which to learn and improve their existing
second language abilities.
Study Materials
The study is based on one pre-questionnaire, a forced choice task (FCT), given twice to
the students and once to the local Cádiz residents, and one post-questionnaire. I will begin by
discussing the pre-questionnaire portion of the study.
The first pre-questionnaire consists of a series of identification questions, such as gender
and ethnicity and the opportunity to discuss previous Spanish experience (see Appendix C). One
question asks the number of Spanish classes that students have taken in order to determine their
abilities and the type of grammatical features that have been covered in the students’ classes up
until this point. The next question asks about their experiences outside of the country or
instances, such as jobs, in which they might have been in contact with the Spanish language in
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order to see up to what point the students have been exposed to Spanish or to characteristics of
the Spanish of Cádiz. Furthermore, this question can reveal exposure to Spanish outside the
formal typical education within the classroom. Finally, the questionnaire asks student
participants to self-evaluate their abilities in Spanish in speaking, listening, reading, and writing
on a scale of one to ten, with one being appropriate for a person without one minute in a Spanish
class and ten being appropriate for a native Spanish speaker. The self-evaluation provides the
opportunity to reflect on their own abilities in Spanish, perhaps on the parts of Spanish on which
they need to focus their studies in Cádiz. The need for a pre-questionnaire allows the
investigation to control for any outside influences, such as if the students had spent significant
time outside of the country. Additionally, the pre-questionnaire provides crucial demographic
information, which allows for the statistical analysis to be performed with greater precision.
I will now discuss the forced choice task (FCT) portion of the investigation. The FCT
consists of 60 questions, written in consultation with Dr. Maria Fionda from the University of
Mississippi, 19 ‘true’ questions, or 19 questions that test the linguistic phenomenon of the
mixing of the verbal form of vosotros with the pronoun ustedes. The 19 true questions contain 19
different verbs with two options from which the participant can choose (see Appendix A). The
variation of verbs creates different scenarios with several levels of formality and differing
situations that participants might say or hear, as seen below in Table 1, with an accompanying
translation in English:
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Table 1: Examples of formality levels in the FCT
Level of
Formality

FCT
Number

Example
Hola, Sra. Gómez, Dr. Fernández ¿Cómo (estáis/están) ustedes?
Hello, Mrs. Gómez, Dr. Fernández, how are you all?

High

1
Buenas noches, amigos ¿qué (quieren/queréis) ustedes para
tomar?
Good evening, friends, what would you all like to drink?

Medium

5
¿(Jugáis/Juegan) ustedes hoy o mañana?
Do you all play today or tomorrow?

Low
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In each question, the pronoun ustedes appears along with the verbal form of ustedes. Examples
of the ustedes conjugation can be found below in Table 2:
Table 2: 2nd person plural, formal-ustedes
conjugation
Infinitive Verb
Cantar “to sing”
Comer “to eat”
Vivir “to live”

Ustedes conjugation
Cantan “you all sing”
Comen “you all eat”
Viven “you all live”

Additionally, the verbal conjugation of vosotros appears in each question of the FCT. Examples
for the verbal conjugation of vosotros can be seen below, in Table 3:
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Table 3: 2nd person plural, informal-vosotros
Infinitive Verb conjugation
Vosotros conjugation
Cantar “to sing”
Comer “to eat”
Vivir “to live”

Cantáis “you all sing”
Coméis “you all eat”
Vivís “you all live”

These questions are randomly interspersed throughout the FCT, appearing in any order so that
the students do not realize the true purpose of the pre- and post-FCT. Along with these 20
questions, 40 questions serve the purpose of distracting the test taker. Within these 40 questions,
20 questions are constructed with an indirect object in the second person plural form ustedes, and
the option to select between the clitics os of vosotros and les from ustedes. These 20 questions
are capable or serving two purposes, including distracting the FCT taker while also providing a
pattern to potentially be studied in future research. Examples of the clitic-focused questions can
be found in Table 4 below:

Table 4: Les vs. Os indirect object pronoun clitics
FCT
Number

Example Sentence
16 (Os/Les) compro unos regalitos a ustedes.
“I’m buying some little presents for you all”
19 (Les/Os) leo un cuento, cada mañana antes de la
escuela.
“I’m reading a story to you all every morning before
school.”
40 A ustedes (les/os) gusta la comida aquí.
“You all like the food here.”

The other 20 questions consist of various syntactic patterns and questions in order to distract the
participants. These 20 questions were choosing between the subjunctive vs. the indicative mood,
as seen below:
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(5) Sra. Romero nos sugiere que (vayamos/vamos) bastante temprano. (question 13)
“Mrs. Romero suggests to us that we go pretty early.”
Additionally, participants were forced to choose between two colloquial words typical of Spain
and another part of the Spanish-speaking world, as seen below:
(6) Mira el (tío/hombre) caminando así. (question 2)
“Look at the guy walking like that.”
Finally, a fourth type of distractor is the choice participants will make between a verbal
conjugation that is appropriately conjugated to match the subject of the sentence, as seen in
number 6 from the FCT…
(7) Ellas (piensan/piensas) lo mismo. (question 6)
“They think the same thing.”
The pre- and post-FCT represent half of the study for the student participants (Appendix A).
The final portion of the investigation was the post-questionnaire (Appendix C) which
focuses more on the student participants’ abilities in Spanish and how they have improved during
their time in Cádiz. The first question makes students think about their specific abilities that
improved during the studies in Cádiz. The students had space to write on the skills that changed
during their time studying abroad. The second question involves the language practice that
students undertook during their time in Spain. The students described the type of practice,
speaking with native Spanish speakers or speaking in Spanish to their friends in class or host
families in Cádiz. The second question provides student participants the opportunity to explain
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their manner of practicing and speaking Spanish. Finally, in the post-questionnaire, the students
self-evaluate themselves again. Though the first two questions deal with the theme of how the
students improved, the scale of one to ten once again provides an opportunity to grade
themselves in their study abroad experience and their abilities after a month abroad in Spain.
Distribution Method
For the participants from Cádiz, the investigation is based on the same FCT that was
given to the student participants. Just as the students received 20 minutes to complete the FCT,
the residents had 20 minutes to take the FCT as well, because simply reading through 60
questions took a fair amount of time. Before giving the Cádiz participants the study, I instructed
them that its purpose was to determine how people in Cádiz speak in day-to-day conversations.
The group of participants from Cádiz took the FCT only once.
For the students, the investigation comprised four parts: two given before the study
abroad program and two given after the study abroad program. A timeline for the
implementation of the investigation is found below, in Table 5:

Table 5: Investigation Timeline
Date
5/2/2017
5/29/2017
6/22/2017
6/22/2917

Event
Pre-departure meeting in U.S.
Program Orientation in Cádiz
Last day of class in Cádiz
Last day of class in Cádiz

Part of the Investigation
Pre-Questionnaire
Pre-FCT
Post-FCT
Post-Questionnaire

The first portion of the investigation is divided between the pre-questionnaire and the pre-FCT.
The pre-questionnaire was given to the students before leaving the United States in a pre-trip
orientation at the University of Mississippi, after advising them on the lack of risk and potential
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benefits of participating in the study. The pre-FCT was given the day of the students’ program
orientation/first day of class in Cádiz. The students, limited to 20 minutes in order that they not
overthink various questions, had ample time to complete the quiz spontaneously. After the
culmination of the first part of the study, the students completed their month-long study abroad
program in Cádiz, Spain, at the University of Cádiz. On the last day of class, students were given
the second portion of the study so that they had the opportunity to reflect on their time and their
language improvements while in Spain before returning to the U.S. With the study abroad
experience fresh in their minds, students were able to reflect on their opportunities to practice
during the month. The second portion of the study consists of the final two parts of the study, the
post-FCT and post-questionnaire. The students were given the post-questionnaire first, so that
they reflected on their experiences and skills. They had as much time as they needed to complete
the questionnaire before being given the FCT. After the post-questionnaire, students received the
post-FCT for 20 minutes.
In the analysis of the statistics, three linguistic factors were determined in order to
examine what significant differences and changes exist between the various participant groups.
The first factor used in the statistical analysis is whether the question from the FCT is a
declarative sentence or an interrogative sentence.

Table 6: Interrogative vs. Declarative Factor
Interrogative Total

Declarative Total

8

11
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The relationship between interrogative and declarative items from the FCT was one of the factors
that I tested to see if a significant difference existed between the participant groups’ use of the
verbal mixing of vosotros and ustedes dependent on whether the FCT item is an interrogative
sentence or a declarative sentence.
The second linguistic factor that the studies utilizes for statistical analysis is a
differentiation between three types of verbs: stative, active, and telic. The following table
demonstrates the number of each verb type in the instrument.

Table 7: Stative vs. Active vs. Telic verb totals in the FCT
Stative Verbs

Active Verbs

Telic Verbs

9

6

4

estar, querer, ser, creer,
necesitar, vivir, saber, pensar,
entender

ir, jugar, pasar, Volver,
graduarse, caminar

comer, pedir, comer, leer

This is the second factor that is used to analyze the participants’ responses. The following three
questions, taken from the FCT, demonstrate the differences between a stative, active, and telic
verb.
(8) ¿Me (creéis/creen) ustedes o no? (question 27, stative verb)
“Do you all believe me or not?”
(9) Ustedes (vais/van) a la tienda. (question 8, action verb)
“You all go to the store.”
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(10) Ustedes (coméis/comen) la cena cada noche a las 10. (question 33, telic verb)
“You all eat dinner each night at 10.”
The next linguistic factor that is used for statistical comparisons is lexical frequency. The
lexical frequency was determined by separating the four most frequent verbs from amongst the
tested items. The frequency of each verb was determined using the BYU Corpus del español
(http://www.corpusdelespanol.org/), doing a simple frequency search from the two-billion-word
Web/Dialect corpus created by Mark Davies from 2015 through 2016. The following table
demonstrates the frequency of each verb used in the testable items, while also denoting into
which category each verb falls for the purposes of statistical analysis.

Table 8: Verbal Frequency in FCT items
FCT Item Number

Verb

Frequency

Frequent (F) or Infrequent (N)

10

Ser “to be”

4,285,640

F

1

Estar “to be”

968,479

F

39

Saber “to know”

717,865

F

8

Ir “to go”

636,044

F

42

Pensar “to think”

449,393

N

53

Leer “to read”

477,176

N

31

Vivir “to live”

429,474

N

32

29

Pasar “to pass”

415,643

N

51

Entender “to understand”

309,965

N

46

Volver “to return”

288,254

N

12/33

Comer “to eat”

224,183

N

12/33

Comer “to eat”

224,183

N

22

Jugar “to play”

216,446

N

27

Creer “to believe”

198,482

N

20

Pedir “to ask”

188,421

N

5

Querer “to want”

130,107

N

55

Correr “to run”

83,439

N

59

Caminar “to walk”

76,865

N

28

Necesitar “to need”

22,841

N

The table demonstrates a divide between frequent verbs and infrequent verbs. The 600,000frequency cutoff denotes a higher level of verb use and provides a strong cutoff point for verb
frequency.
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Finally, in 18 instances the Cádiz participants did not follow the directions of the FCT
and marked either both answers, or did not mark a response. I have decided to leave these 18
tokens out of the statistical analysis.2
Additionally, three more social factors have been developed for the student participant
group to compare certain factors only pertinent to the student participant group. The first factor
for comparison is the class level of the students. The responses from the intermediate level class
and the advanced level class will be compared to determine what significance, if any, there is
between the levels of verbal mixing chosen by students in the FCT.
The next factor to be analyzed is the number of years the students have studied Spanish.
These years include classes taken at the college level as well as classes taken at the high school
level, giving a total number of years spent studying Spanish in a classroom setting. This value is
self-reported by the students in the pre-questionnaire (see Appendix C), while a division is
created to facilitate the analysis of the effect of years studying Spanish and the use of verbal
mixing. The mean of years studying Spanish is 4.3 for the student participant group, which
allows for a roughly even division between the two groups, with 8 students having studied
Spanish for more than 4.3 years and 9 students having studied Spanish for less than 4.3 years.
This distribution allows for student responses to be tested based on different groups than what
class they were enrolled in during the study abroad program.

2

In order to provide the most precise, well-supported analysis of these results as possible. Including answers for
both the ustedes and vosotros verbal forms as well as answers where no response was given only serves to create
murkier results and opens the study to more questions regarding the methodology and manner in which the
participant responses were analyzed. For these reasons, I have chosen to take these 18 tokens out of the statistical
analysis of the FCT results.
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The final factor that will be analyzed for effect in student responses on the FCT is
motivation. At face value, motivation could prove a difficult factor to develop. However, I had
the good fortune to accompany students on the study abroad trip. During this trip, I spent a
majority of time with students outside of class, and through informal conversation was able to
informally assess how highly motivated those students were to practice the language, learn about
the local dialect features and idioms, and practice the language with local native speakers. Much
of the Spanish interaction that students had during their study abroad took place either within the
classroom, where they certainly would not have been instructed in the verbal mixing
phenomenon, and within the host family, where it is more likely that students would hear the
verbal mixing phenomenon during interactions with their host families. Additionally, students
discuss on the post-questionnaire (see Appendix D) the amount of practice that they attempted
and the types of interactions they had with local native speakers. Keeping those interactions in
mind, while also combining my knowledge of the students’ general attitudes and efforts during
the study abroad program, I developed an informal division by which the student FCT results can
be compared and analyzed to determine what significance, if any, exists between the responses
they provided on the FCT in general, and as a means of comparing the pre- and post-results.
While the groups are slightly less than equal (high motivation = 7 learners; low motivation = 10
learners) the groups accurately reflect both the motivation to improve and assimilate with local
culture, while also taking into account the effort that reflects the motivation that occurred during
the study abroad program.3

3

While this anecdotal evidence is not measured by statistics, it is a reliable division based on the methodologies of
several studies (Jones 2007; Lo 2006.; Canga Alonso & Fernandez Fontecha 2014).
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With this methodology, I have created a study that relies on stringent application of
possible variables (three linguistic and three social). At this point, I will present the results of the
investigation, before moving into a discussion of those results.
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CHAPTER 4
RESULTS AND DISCUSSION
The investigation provides two principal results. First, the phenomenon of mixing the
pronoun ustedes with the verbal conjugation of vosotros does exist in Cádiz, but to a slightly
lesser degree than originally hypothesized. Despite this difference, the Cádiz residents still
demonstrated a high level of acceptable use, however there was a significant difference between
the student participant use and Cádiz resident use of the mixed verbal phenomenon. I will discuss
the results of the local Cádiz resident responses and follow with a presentation of the student
results.
The sixteen local Cádiz residents who participated in the study each had 20 opportunities
to respond by choosing either the ustedes or vosotros verbal form, totaling 304 opportunities to
utilize the local variant of ustedes combined with the verbal conjugation of vosotros, as is seen in
the following examples:
(11) Tengo algo muy importante que ustedes (necesitáis/necesitan) escuchar, por favor.
(question 28)
“I have something very important that you all (need) to listen to, please.”
(12) ¿(Pasáis/Pasan) ustedes por el mercado? (question 29)
“Are you all (going) by the market?”
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(13) Ustedes ya (sabéis/saben) la respuesta. (question 39)
“You all already (know) the answer.”
Out of those 286 opportunities, Cádiz residents employed the linguistic phenomenon on 162
responses (56.6% of the time), as seen in Table 9 below.

Table 9: Rate of Mixed Use
Uses/Possible Uses
162/286

Rate of Use
56.6%

While this is not as high as expected based on Lara Bermejo’s (2012) historical research, which
simply demonstrated the existence of the phenomenon, it is also not entirely unexpected. Since
the compilation of dialect practices during the 1940s (the historical source from which Lara
Bermejo’s (2012) research draws), evolution of the dialect of Cádiz residents has changed the
manner in which Spanish is spoken in Cádiz today. However, overall a noticeable pattern of use
emerges for the combination of the pronoun ustedes with the verbal form of vosotros.
Each of the sixteen participants did not answer uniformly. The two highest percentage
questions, numbers 51 and 53 are listed below:
(14) Si ustedes no me (entienden/entendéis) solo hay que decírmelo. (question 51)
“If you all don’t (understand) me, you only have to say so.”
(15) Ustedes no (leéis/leen) cada página, de esto me doy cuenta. (question 53)
“You all don’t (read) each page, that I realize.”
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Both questions maintained a 75% use of the mixed verbal phenomenon being studied, a result
which is contrasted in Table 10 below.4

Table 10: Variation of Mixed Among Residents
FCT Question Number

Total Uses by all Cádiz resident

Rate of Use

participants
51

10/14

71.4%

53

11/15

73.3%

55

10/14

71.4%

28

10/15

66.7%

31

5/15

33.3%

1

4/16

25%

Despite these differences in the FCT responses, within the host families of student participants
conversational situations tend to be more informal. A situation such as speaking with a married
woman and a doctor (similar to that seen in question 1 from the FCT), might necessitate the use
of the ustedes verbal form due to the formality of the scenario (Placencia 2005). In contrast, a

4

Within Table 11, there exists variation for the total number of responses for each question,
based on the number of measurable tokens that were provided by respondents. As discussed in
the methodology, questions in with both options were circled or no response was given are
omitted from the analyses. Questions with less than 16 tokens signify that there were responses
that are not utilized in the analyses.
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situation that requires informality is much more likely to occur within the familial group. This
informal speech shows the mixing of the pronoun ustedes with the verbal form of vosotros, and
thus should be a necessary amount of input to provide L2 learners, in this case the student
participants, with the opportunity to acquire the form (or perhaps at the very least recognize
it).The students assign meaning to the forms that they hear in their homes, and in informal
interactions out and about in Cádiz and in their interactions with various Cádiz residents.
However, as will be shown in the following discussion of the student participant results, this
acquisition only partially occurs.

The first result that I will demonstrate is a cross-tabulation of the total responses from the
two participant groups, divided between the student participants (labeled as learners) and the
native speaker participants from Cádiz.

Table 11: Learner vs. Native Speaker (Crosstabulation)
Ustedes
538
83.3%
134
45.7%
672
71.6%

Learner

Count
Percentage
Native Speaker Count
Percentage
Total
Count
Percentage

Vosotros
108
16.7%
159
54.3%
267
28.4%

Total
646
100.0%
293
100.0%
939
100.0%

In Table 11, the totals from each participant group are shown, demonstrating the number of times
that each participant group chose ustedes on the FCT versus the number of times each participant
group chose vosotros. In Table 12, I report a significant difference between the total number of
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selections between the two groups of participants levels of choosing vosotros, thereby also
employing the verbal mixing phenomenon.

Table 12: Learner vs. Native Speaker (Chi-Square Tests)
Asymptotic
Significance Exact Sig. Exact Sig. (1Value
df
(2-sided)
(2-sided)
sided)
a
Pearson Chi-Square
139.655
1
.000
b
Continuity Correction
137.816
1
.000
Likelihood Ratio
133.940
1
.000
Fisher's Exact Test
.000
.000
N of Valid Cases
939
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is
83.31.
b. Computed only for a 2x2 table
A chi-square comparing the native speaker and learner participant groups’ selection of the
ustedes verbal form and the vosotros verbal form reveals a statistically significant association
between the learner participant group and native speaker participant group, X2, p <.000. This
demonstrates a clearly significant difference between the responses of each participant group,
with the native speakers utilizing the verbal mixing phenomenon at a significantly higher rate.
However, to better understand the reasons for the uses of the verbal mixing phenomenon, it is
necessary to consider what influences the selection of vosotros on the FCT by examining the
three factors set for this analysis.
The first factor, as discussed in the methodology section, examines whether the FCT item
was an interrogative sentence or a declarative sentence. The totals of Table 13 show the native
speaker participant totals for the residents of Cádiz vs. the student participants or learner totals.
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Table 13: Interrogative vs. Declarative (Crosstabulation)

Learner

Declarative
Interrogative
Total

Native
Speaker

Declarative
Interrogative
Total

Total

Declarative
Interrogative
Total

Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage

Ustedes
Vosotros
311
63
83.2%
16.8%
227
45
83.5%
16.5%
538
108
83.3%
16.7%
66
105
38.6%
61.4%
68
54
55.7%
44.3%
134
159
45.7%
54.3%
377
168
69.2%
30.8%
295
99
74.9%
25.1%
672
267
71.6%
28.4%

Total
374
100.0%
272
100.0%
646
100.0%
171
100.0%
122
100.0%
293
100.0%
545
100.0%
394
100.0%
939
100.0%

Table 13 demonstrates the raw numbers comparing interrogatives vs. declaratives. The first row
of Table 13 demonstrates the selection of ustedes and vosotros for learners and which verbal
form the learners/student participants chose depending on whether the sentence was interrogative
or declarative. The second row of the table shows the same comparison between interrogative vs.
declarative totals, but for the native speaker participants. Table 14 shows the significance values
for each learner group, while taking into account whether the FCT item is an interrogative or a
declarative sentence.
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Table 14: Interrogative vs. Declarative (Chi-Square Tests)
Asymptotic
Significance Exact Sig. Exact Sig.
Value
df
(2-sided)
(2-sided) (1-sided)
c
Learner
Pearson Chi-Square
.010
1
.919
b
Continuity Correction
.000
1
1.000
Likelihood Ratio
.010
1
.919
Fisher's Exact Test
1.000
.504
N of Valid Cases
646
Native
Pearson Chi-Square
8.430d
1
.004
b
Speaker
Continuity Correction
7.753
1
.005
Likelihood Ratio
8.448
1
.004
Fisher's Exact Test
.004
.003
N of Valid Cases
293
Total
Pearson Chi-Square
3.650a
1
.056
b
Continuity Correction
3.375
1
.066
Likelihood Ratio
3.678
1
.055
Fisher's Exact Test
.057
.033
N of Valid Cases
939
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 112.03.
b. Computed only for a 2x2 table
c. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 45.47.
d. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 55.80.

Table 14 illustrates an important difference between the student participants and the native
speaker participants. A chi-square test demonstrates that for the student participants, whether the
FCT item was an interrogative sentence or a declarative sentence was not a statistically
significant factor in choosing the ustedes verbal form or the vosotros verbal form, due to the X2 p
>.05 (p=.919), which is greater than the value needed to be statistically significant. However, for
the native speakers, the interrogative vs. declarative factor was significant in influencing the
choice between ustedes and vosotros with a p value of X2 p<.05 (p=0.004). The difference in
significance between the native speaker group and the student participant group suggests that the
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students did not comprehend that native speakers differentiate between using the vosotros verbal
form significantly more than using the ustedes verbal form based on whether the utterance is
declarative or interrogative. The native speakers, however, do utilize verbal mixing significantly
more often when the sentence is interrogative as opposed to declarative.
Table 15 demonstrates the totals for the second factor in this investigation, verb type. The
table is again divided by learner vs. native speaker. The following examples demonstrate the
differences between a stative, active, and telic verb, followed by the raw counts and percentages
table (see methods section for more details).
(17) ¿Me (creéis/creen) ustedes o no? (question 27, stative verb)
“Do you all believe me or not?”
(18) Ustedes (vais/van) a la tienda. (question 8, action verb)
“You all go to the store.”
(19) Ustedes (coméis/comen) la cena cada noche a las 10. (question 33, telic verb)
“You all eat dinner each night at 10.”
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Table 15: Lexical Aspect (Crosstabulation)

Learner

Total
Native
Speaker

Total
Total

Total

Ustedes Vosotros
176
28
86.3%
13.7%
249
57
81.4%
18.6%
113
23
83.1%
16.9%
538
108
83.3%
16.7%
39
57
40.6%
59.4%
69
68
50.4%
49.6%
26
34
43.3%
56.7%
134
159
45.7%
54.3%
215
85
71.7%
28.3%
318
125
71.8%
28.2%
139
57
70.9%
29.1%
672
267
71.6%
28.4%

Activity Count
Percentage
Stative Count
Percentage
Telic
Count
Percentage
Count
Percentage
Activity Count
Percentage
Stative Count
Percentage
Telic
Count
Percentage
Count
Percentage
Active Count
Percentage
Stative Count
Percentage
Telic
Count
Percentage
Count
Percentage

Total
204
100.0%
306
100.0%
136
100.0%
646
100.0%
96
100.0%
137
100.0%
60
100.0%
293
100.0%
300
100.0%
443
100.0%
196
100.0%
939
100.0%

While Table 15 illustrates the raw numbers for each verb type and the use of the ustedes or
vosotros verbal form, Table 16 demonstrates the significance values for the verb type factor.
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Table 16: Lexical Aspect (Chi-Square Tests)

Value
2.117b

Learner

Asymptotic
Significance
df
(2-sided)
2
.347

Pearson ChiSquare
Likelihood Ratio
2.163
2
.339
N of Valid Cases
646
Native Speaker Pearson Chi2.333c
2
.311
Square
Likelihood Ratio
2.337
2
.311
N of Valid Cases
293
Total
Pearson Chi.052a
2
.974
Square
Likelihood Ratio
.052
2
.974
N of Valid Cases
939
a. 0 cells (0.0%) have expected count less than 5. The minimum expected
count is 55.73.
b. 0 cells (0.0%) have expected count less than 5. The minimum expected
count is 22.74.
c. 0 cells (0.0%) have expected count less than 5. The minimum expected
count is 27.44.

Table 16 demonstrates that the type of verb used in the FCT items does not have a significant
effect on either groups’ decision to use either vosotros or ustedes verbal form, with X2 p >.05
(p=.347) for the learner participants and p >.05 (p=.311) for the native speaker participants. Both
p values fall far outside the range of statistical significance for the verb type, which means that in
terms of electing between vosotros or ustedes neither group shows a preference for one verbal
form over the other due to the differing verb classifications; activity, stative, or telic.
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The third factor to be analyzed is the frequency of the verb in the FCT item. As discussed
in the methodology, there are two frequency categories, with the dividing line set at 600,000
appearances in the BYU Corpus del español. The table below shows the raw numbers and
percentages of use.

Table 17: Lexical Frequency (Crosstabulation)

Learner

Native
Speaker

Total

Ustedes Vosotros
110
26

Total
136

Frequent

Count

Infrequent

Percentage
Count

80.9%
428

19.1%
82

100.0%
510

Total

Percentage
Count

83.9%
538

16.1%
108

100.0%
646

Frequent

Percentage
Count

83.3%
31

16.7%
32

100.0%
63

Infrequent

Percentage
Count

49.2%
103

50.8%
127

100.0%
230

Total

Percentage
Count

44.8%
134

55.2%
159

100.0%
293

Frequent

Percentage
Count

45.7%
141

54.3%
58

100.0%
199

Infrequent

Percentage
Count

70.9%
531

29.1%
209

100.0%
740

Total

Percentage
Count

71.8%
672

28.2%
267

100.0%
939

Percentage

71.6%

28.4%

100.0%
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The percentages in Table 17 establish that native speakers demonstrated similar percentages for
both infrequent and frequent verbs. The learners also employ similar percentages for frequent
and infrequent verbs. While not reaching a significant level, the percentages of the learners do
demonstrate that native speakers use verbal mixing more often with lexically frequent verbs.

Table 18: Lexical Frequency (Chi-Square Tests)
Asymptotic
Significance Exact Sig. Exact Sig.
Value df
(2-sided)
(2-sided) (1-sided)
c
Learner
Pearson Chi-Square
.712
1
.399
b
Continuity Correction
.511
1
.475
Likelihood Ratio
.694
1
.405
Fisher's Exact Test
.438
.235
N of Valid Cases
646
Native Pearson Chi-Square
.390d
1
.532
b
Speaker Continuity Correction
.232
1
.630
Likelihood Ratio
.389
1
.533
Fisher's Exact Test
.570
.314
N of Valid Cases
293
Total
Pearson Chi-Square
.063a
1
.802
b
Continuity Correction
.026
1
.871
Likelihood Ratio
.063
1
.803
Fisher's Exact Test
.791
.433
N of Valid Cases
939
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 56.58.
b. Computed only for a 2x2 table
c. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 22.74.
d. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 28.81.
Table 18 demonstrates that each groups’ p value is greater than the .05 significance value (X2 p
>.05), which points to lexical frequency as a non-factor in choosing between the vosotros or
ustedes verbal form. While neither value is statistically significant, the percentages from Table
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19 still demonstrate that the students are non-native-like in their choosing between ustedes and
vosotros.
Three more extralinguistic factors exist for student groups that can be tested in order to
determine the significance value of their responses in the FCT. The first of these factors is the
course level of the students. As discussed in the methodology, the students enrolled in two
separate courses, in which one group is considered intermediate and one course is considered
advanced, per the University of Mississippi course listing. Student placement in the respective
course levels was confirmed upon arrival in Cádiz, through a placement test administered by the
faculty at the university in Cádiz. The advanced class contained 8 students, while the
intermediate class contained 9 students. Table 19 demonstrates a basic comparison between the
two sections in their total amount of the use of verbal mixing.

Table 19: Intermediate Level vs. Advanced Level Total (Crosstabulation)

Advanced
Intermediate
Total

Count
Percentage
Count
Percentage
Count
Percentage

Ustedes
300
87.7%
238
78.3%
538
83.3%

Vosotros
42
12.3%
66
21.7%
108
16.7%

Total
342
100.0%
304
100.0%
646
100.0%

Table 19 demonstrates the raw percentages of the student responses to the FCT divided by
course level. There is an obvious difference between the advanced and intermediate levels, as
can be seen in the table, with intermediate users choosing the vosotros verbal form more often
than the advanced learners.
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Table 20: Intermediate Level vs. Advanced Level (Chi-Square Tests)
Asymptotic
Significance Exact Sig. (2- Exact Sig. (1Value
df
(2-sided)
sided)
sided)
a
Pearson Chi-Square
10.279
1
.001
b
Continuity Correction
9.612
1
.002
Likelihood Ratio
10.302
1
.001
Fisher's Exact Test
.001
.001
N of Valid Cases
646
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is
50.82.
b. Computed only for a 2x2 table
Table 20 demonstrates a significant difference between the two groups and their total uses of
verbal mixing. In table 21, X2 p <.005 (p=.001), which confirms a statistically significant
difference between the groups. However, considering that the advanced group is, as their name
suggests, more proficient, it is not entirely surprising that the advanced group display a lower
level of verbal mixing, due to the fact that the verbal mixing of ustedes and the verbal form of
vosotros is a non-prescriptive feature that would be considered incorrect in the classes that they
have taken prior to this study abroad experience. Rather, their advanced level would demonstrate
a reluctance to use the verbal mixing phenomenon, especially when comparing between the total
pre- and post-uses on the FCT. In order to understand the results of Tables 19 and 20 better, a
pre-post comparison is necessary.
The following Table 21, demonstrates a pre-post comparison between the intermediate
and advanced student participant groups.
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Table 21: Pre- & Post-FCT, Advanced vs. Intermediate (Crosstabulation)

PostFCT

Advanced
Intermediate
Total

PreFCT

Advanced
Intermediate
Total

Total

Advanced
Intermediate
Total

Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage

Ustedes Vosotros
147
25
85.5%
14.5%
122
30
80.3%
19.7%
269
55
83.0%
17.0%
153
17
90.0%
10.0%
116
36
76.3%
23.7%
269
53
83.5%
16.5%
300
42
87.7%
12.3%
238
66
78.3%
21.7%
538
108
83.3%
16.7%

Total
172
100.0%
152
100.0%
324
100.0%
170
100.0%
152
100.0%
322
100.0%
342
100.0%
304
100.0%
646
100.0%

This table demonstrates the following conclusions. On the pre-FCT, the advanced student group
selected the vosotros verbal form far fewer times than the intermediate student group. However,
on the post-FCT, the learner groups grew closer together in their selection of the vosotros verbal
form and utilization of verbal mixing. Despite the percentages growing closer together, the two
groups are still fairly far apart in the percentages at which they use the verbal mixing
phenomenon; however, they do grow closer together in this respect over the period of a month
studying in Cádiz, Spain. Table 22 provides the significance levels for the crosstabulation in
Table 21.
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Table 22: Pre- and Post-FCT, Advanced vs. Intermediate (Chi-Square Tests)
Asymptotic
Significance Exact Sig. Exact Sig.
Value df
(2-sided)
(2-sided)
(1-sided)
c
PostPearson Chi-Square
1.549
1
.213
b
FCT
Continuity Correction
1.202
1
.273
Likelihood Ratio
1.547
1
.214
Fisher's Exact Test
.237
.136
N of Valid Cases
324
PrePearson Chi-Square
10.928d
1
.001
b
FCT
Continuity Correction
9.956
1
.002
Likelihood Ratio
11.064
1
.001
Fisher's Exact Test
.001
.001
N of Valid Cases
322
Total
Pearson Chi-Square
10.279a
1
.001
b
Continuity Correction
9.612
1
.002
Likelihood Ratio
10.302
1
.001
Fisher's Exact Test
.001
.001
N of Valid Cases
646
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is
50.82.
b. Computed only for a 2x2 table
c. 0 cells (0.0%) have expected count less than 5. The minimum expected count is
25.80.
d. 0 cells (0.0%) have expected count less than 5. The minimum expected count is
25.02.
The change pre- to post-change that is demonstrated in Table 21 is confirmed in Table 22. The
pre-FCT value shows a high level of significance (X2,p <.005 (p=.001)). This significance should
best be understood through the following lens. The intermediate group (which had received less
formal instruction overall) was significantly more likely to utilize a verbal mixing phenomenon
that they had never heard before. Thus, intermediate students likely erred in their selection of the
vosotros verbal form. The advanced group’s pre-FCT reflects a significantly lower level of
selection of the vosotros verbal form on the pre-FCT. However, the post-FCT does not
demonstrate a statistically significant difference between the intermediate and advanced learner
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groups on the post-FCT (X2, p>.05 (p=.213)). This finding suggests that each learner group was
exposed to the phenomenon sufficiently to override the prescriptive rules present within learners.
While the employment of the verbal mixing phenomenon rose for the advanced learner group, it
lowered for the intermediate learner group, which suggests, through the movement of each
group, that some type of acquisition of the verbal mixing feature occurs during the month
abroad. The two groups became more similar in their use of the vosotros verbal form with the
pronoun ustedes. The intermediate group became more native-like in their application of the
verbal mixing phenomenon, but not at a significant level, which suggests a refinement, perhaps,
of when intermediate learners employed the verbal mixing. But both groups of learners did not
become more native-like in a way that was statistically significant, as is demonstrated in Table
13.
With the current understanding of the pre- and post-behaviors of the two groups as
divided by study abroad course, the study now moves to the number of years of Spanish as a
factor that influenced the behavior of the student participants on the FCT.
The apportionment of students by the number of years they have studied Spanish was
completed by dividing students by the mean number of years for the student participant group:
4.3. The following table demonstrates the rates at which students chose the ustedes and vosotros
verbal forms.
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Table 23: Number of Years Studying Spanish (Crosstabulation)
Dependent Variable
Response
Ustedes
Vosotros
<4.3 years studying Spanish Count
273
69
Percentage
79.8%
20.2%
>4.3 years studying Spanish Count
265
39
Percentage
87.2%
12.8%
Total
Count
538
108
Percentage
83.3%
16.7%

Total
342
100.0%
304
100.0%
646
100.0%

The percentages in Table 23 suggest a pattern that is seen in the division of the student
participants by course. The students with fewer years of studying Spanish select the vosotros
verbal form more often than the students with more than 4.3 years of Spanish, which reflects the
idea that a greater amount of classroom instruction leads to a greater reluctance to select the
vosotros verbal form when accompanied by the pronoun ustedes (as is the case in the FCT).
Table 24 confirms that there is indeed a difference between the students with fewer years of
Spanish versus the students with more Spanish instruction.

Table 24: Number of Years Studying Spanish (Chi-Square Tests)
Asymptotic
Significance Exact Sig. (2- Exact Sig. (1Value
df
(2-sided)
sided)
sided)
a
Pearson Chi-Square
6.239
1
.012
b
Continuity Correction
5.722
1
.017
Likelihood Ratio
6.326
1
.012
Fisher's Exact Test
.015
.008
N of Valid Cases
646
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is
50.82.
b. Computed only for a 2x2 table
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Table 25 validates a statistically significant difference between the number of years that students
have studied Spanish and their selection of the vosotros verbal form (demonstrated by X2 p <.05
(p=.012)). However, once again the pre-post differences for the students add to the understanding
of the number of years studying Spanish as an influencing factor in the students’ decision to
select the ustedes or vosotros verbal form when accompanied by the pronoun ustedes. Table 25
demonstrates this very difference, by dividing the groups (previously divided by number of years
studying Spanish) into an analysis of the results based on pre-post differences.
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Table 25: Pre- and Post-FCT Differences, Years Studying Spanish
(Crosstabulation)

Post-FCT <4.3 years
studying Spanish

Count
Percentage

>4.3 years
studying Spanish

Count
Percentage

Total

Pre-FCT

<4.3 years
studying Spanish

Count
Percentage

>4.3 years
studying Spanish

Count
Percentage

Total

Total

Count
Percentage

Count
Percentage

<4.3 years
studying Spanish

Count
Percentage

>4.3 years
studying Spanish

Count
Percentage

Total

Count
Percentage

Ustedes
Vosotros Total
141
30
171
82.5%
17.5% 100.0
%
128
25
153
83.7%
16.3% 100.0
%
269
55
324
83.0%
17.0% 100.0
%
132
39
171
77.2%
22.8% 100.0
%
137
14
151
90.7%
9.3% 100.0
%
269
53
322
83.5%
16.5% 100.0
%
273
69
342
79.8%
20.2% 100.0
%
265
39
304
87.2%
12.8% 100.0
%
538
108
646
83.3%
16.7% 100.0
%

The percentages in Table 25 correlate well with the findings from Table 24, suggesting that the
more years a student studies Spanish, the more reluctant he/she is to utilize a form that is
considered grammatically incorrect in the classroom. However, for this factor, the group with
more time studying Spanish, and likely more time spent in contact with native speakers greatly
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increases the frequency in selecting the vosotros verbal form in the post-FCT, whereas students
with fewer than 4.3 years studying Spanish select the vosotros verbal form less frequently. Table
26 validates this pattern by showing significance in the difference between the two groups preFCT and a lack of significance in the difference between the two groups post-FCT.

Table 26: Pre- and Post-FCT Differences, Years Studying Spanish (Chi-Square Tests)
Asymptotic
Significance Exact Sig. Exact Sig.
Value
df
(2-sided)
(2-sided) (1-sided)
c
Post-FCT Pearson Chi-Square
.083
1
.773
b
Continuity Correction
.020
1
.889
Likelihood Ratio
.083
1
.773
Fisher's Exact Test
.882
.445
N of Valid Cases
324
Pre-FCT Pearson Chi-Square
10.684d
1
.001
b
Continuity Correction
9.723
1
.002
Likelihood Ratio
11.124
1
.001
Fisher's Exact Test
.001
.001
N of Valid Cases
322
Total
Pearson Chi-Square
6.239a
1
.012
b
Continuity Correction
5.722
1
.017
Likelihood Ratio
6.326
1
.012
Fisher's Exact Test
.015
.008
N of Valid Cases
646
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 50.82.
b. Computed only for a 2x2 table
c. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 25.97.
d. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 24.85.
Table 26 validates the following two patterns. This difference suggests, once again, that students
who have been exposed to less Spanish instruction are more likely to choose the vosotros verbal
form (For X2 p <.005 (p=.001) on the pre-FCT difference between the two groups split by the
total number of years studying Spanish). Whether random selection or lack of understanding
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traditional verbal conjugations account for the group with greater than 4.3 years studying
Spanish, it is clear that the lowering of the percentage from pre- to post-FCT suggests a better
understanding of what is considered grammatically correct in the wider Spanish-speaking world,
as opposed to the highly local verbal mixing form employed by Cádiz residents. The difference
changes, however, in the post-FCT results. The lack of a statistically significant difference (X2 p
>.05 (p=.773)) in the post-FCT results suggest, once again, that the two groups having grown
closer together does not demonstrate a significant difference in their choices of the vosotros
verbal form in the post-FCT. The two groups once again grow closer together in their post-FCT
percentages of choosing the vosotros verbal conjugation, suggesting that during the month in
Spain, they received input that caused them to behave more similarly in choosing between the
ustedes and vosotros verbal conjugations on the post-FCT. It is worth emphasizing once more
that the students, when divided by number of years spent studying Spanish, still do not near the
level at which native speakers employ the verbal mixing phenomenon.
The final social factor to be examined between student participant groups is the
motivation factor. As discussed in the methodology, the distribution between groups is slightly
more uneven, but reflects the manner in which students approached the study abroad program,
with regard to their desire to learn more, assimilate into the culture, and learn dialect features of
the local variant of Spanish, while also taking into account their eagerness to practice and engage
with the target language community during the study abroad program. Table 27, below, displays
the total percentages and amount of times that students choose either the ustedes or vosotros
verbal form on the FCT.
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Table 27: Learner Motivation (Crosstabulation)

High Motivation
Low Motivation
Total

Count
Percentage
Count
Percentage
Count
Percentage

Ustedes
Vosotros
207
60
77.5%
22.5%
331
48
87.3%
12.7%
538
108
83.3%
16.7%

Total
267
100.0%
379
100.0%
646
100.0%

Table 27 and the percentages contained therein show two different levels of the selection of the
vosotros verbal conjugation, with high motivation learners selecting vosotros more often, overall,
than the learners with low motivation.

Table 28: Learner Motivation (Chi-Square Tests)
Asymptotic
Significance Exact Sig. (2- Exact Sig. (1Value
df
(2-sided)
sided)
sided)
a
Pearson Chi-Square
10.821
1
.001
Continuity
10.128
1
.001
b
Correction
Likelihood Ratio
10.658
1
.001
Fisher's Exact Test
.001
.001
N of Valid Cases
646
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is
44.64.
b. Computed only for a 2x2 table
As expected from the percentage differences in Table 27, Table 28 demonstrates a significant
difference between the total selections of the vosotros verbal form in comparison between the
two differently motivated groups (X2 p<.005 (p=.001)). However, this difference is extended
even further when a pre-post comparison is completed.
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Table 29: Pre- and Post-FCT Differences, Learner Motivation
(Crosstabulation)

PostFCT

High
Motivation
Low
Motivation
Total

PreFCT

High
Motivation
Low
Motivation
Total

Total

High
Motivation
Low
Motivation
Total

Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage
Count
Percentage

Ustedes
Vosotros
93
41
69.4%
30.6%
176
14
92.6%
7.4%
269
55
83.0%
17.0%
114
19
85.7%
14.3%
155
34
82.0%
18.0%
269
53
83.5%
16.5%
207
60
77.5%
22.5%
331
48
87.3%
12.7%
538
108
83.3%
16.7%

Total
134
100.0%
190
100.0%
324
100.0%
133
100.0%
189
100.0%
322
100.0%
267
100.0%
379
100.0%
646
100.0%

Table 29 demonstrates with more clarity the change in percentages from pre-FCT to post-FCT
for each distinctly motivated group. While the highly motivated group’s percentage changes
quite drastically, the lower motivated group sees their percentage lower as from the pre- to postFCT. However, the most important results from this analysis is seen in Table 30, below.
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Table 30: Pre- and Post-FCT Differences, Learner Motivation (Chi-Square Tests)
Asymptotic
Significance Exact Sig. Exact Sig.
Value df
(2-sided)
(2-sided) (1-sided)
c
Post- Pearson Chi-Square
30.084
1
.000
b
FCT
Continuity Correction 28.458
1
.000
Likelihood Ratio
30.151
1
.000
Fisher's Exact Test
.000
.000
N of Valid Cases
324
PrePearson Chi-Square
.779d
1
.378
b
FCT
Continuity Correction
.533
1
.465
Likelihood Ratio
.789
1
.375
Fisher's Exact Test
.446
.234
N of Valid Cases
322
Total Pearson Chi-Square
10.821a
1
.001
b
Continuity Correction 10.128
1
.001
Likelihood Ratio
10.658
1
.001
Fisher's Exact Test
.001
.001
N of Valid Cases
646
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is
44.64.
b. Computed only for a 2x2 table
c. 0 cells (0.0%) have expected count less than 5. The minimum expected count is
22.75.
d. 0 cells (0.0%) have expected count less than 5. The minimum expected count is
21.89.
The pre-FCT value demonstrates a lack of statistical significance between the two groups prior to
the study abroad program, when divided by their motivation (X2 p >.05 (p=.378)). However, the
most important takeaway from the analysis of motivation as a factor influencing student decision
making on the FCT is when describing the difference between the two differently motivated
groups and their decision making on the post-FCT (X2 p <.000), that highly motivated students
choose the vosotros verbal form and low motivated students choose the vosotros verbal form
differently at a level that is statistically significant. This difference suggests that highly
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motivated students grew closer to the levels of employing the verbal mixing phenomenon, as
opposed to the lower motivated students who chose the vosotros verbal form at a significantly
lower rate, demonstrating the possibilities of motivation in influencing a student’s noticing of a
feature during a short-term study abroad program. While the highly motivated students still did
not reach the levels of native speakers, they demonstrated a more native-like behavior for the
levels at which they selected the vosotros verbal form on the post-FCT.
In order to facilitate the understanding of these previously discussed results, Table 31
provides a summary of native speaker versus learner comparisons, while Table 32 provides a
summary of each analysis within the learner/student group, as discussed in this chapter.
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Table 31 demonstrates the various findings from this study, among the most important of which
are found in the first two rows: there is a significant difference between the levels at which
students use verbal mixing and the levels at which native speakers use verbal mixing, and that
the difference between interrogative sentences and declarative sentences is a significant factor
for native speakers. The statistically significant difference between the native speakers and
learners is crucial, because it validates the finding that learners do not acquire the form and they
do not approach native speaker patterns in a statistically significant way. Additionally, the
interrogative vs. declarative factor has proven statistically significant and demonstrates a manner
in which native speakers employ the verbal mixing phenomenon, choosing to mix the pronoun
ustedes and the vosotros verbal form at a high rate. Again, the learner group does not display
statistically significant behavior, and does not demonstrate levels that near the phenomenon as
employed by the native speakers for the interrogative vs. declarative sentence factor. Neither the
native speakers nor the learners display significant interaction for the final two factors by which
they are compared (lexical aspect and lexical frequency), validating that neither factor influences
the decision to employ verbal mixing for the native speakers, and as expected is not then noticed
and acquired by the learners.
The following table, Table 32, summarizes the analyses performed through comparisons
within the student participant group for the factors of class level (intermediate versus advanced),
number of years studying Spanish, and learner motivation.
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Table 32 validates that the three factors used to compare within student groups each showed a
significant difference. However, the findings need to be discussed past this surface level
observation. For the significant difference between the intermediate and advanced learners, this
difference exists because the intermediate learners chose verbal mixing at a significantly higher
rate than the advanced learners. This is not what is expected, but rather shows that the
intermediate learners might be employing verbal mixing because they do not fully grasp the
concept, as opposed to having partially acquired the feature while the advanced learners did not.
However, this difference could also lead to the conclusion that the intermediate learners provided
more of a blank slate for the verbal mixing, as opposed to the advanced learners. More research
is needed to decide between these options.
The second factor summarized in Table 32 demonstrates that there is statistical
significance between learners with more than 4.3 years of Spanish as opposed to learners with
less than 4.3 total years of Spanish. The learners with more than 4.3 years of Spanish employed
verbal mixing at a greater rate overall, which suggests that these learners were more apt to
learning a nuanced dialect feature as opposed to the learners with less than 4.3 years of Spanish
who might be giving more attention to meaning as opposed to form (echoing Dörnyei 2005).
Finally, the motivation factor provides an interesting statistically significant difference
within the learner group. Learners with higher motivation displayed a statistically significantly
higher level of verbal mixing as opposed to their low-motivation-learner counterparts. The
difference in motivation plays a key role in differentiating between which learners took
advantage of opportunities to engage with the target language communities. These increased
interactions allowed for highly motivated learners to gain more exposure to verbal mixing, and
while they still do not reach the level of native speakers, they employ the feature at a statistically
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significantly higher level. Additionally, more research is needed to make precise determinations
of student motivation.
Finally, Table 33 will summarize the pre-post difference findings for the three factors
tested within the student group. The differences that emerge in these analyses further strengthen
the significant differences discussed above. The class level as a factor demonstrates pre-post
significance, with intermediate learners opting to employ verbal mixing more often before and
less often after the study abroad program. This significance level is important, because, as
discussed in Table 32, the difference in class level as a factor that differentiates within the
student learners evaporates during the study abroad program. The post-FCT analysis
demonstrates that, for class level, there is no statistically significant relationship between the
post-FCT responses of the intermediate and advanced learner groups.
The second factor, number of years studying Spanish, demonstrates, much in the same
way as class level, that a pre-departure statistically significant difference disappears as the two
groups with varying experience in the years that they have studied Spanish changes to nonstatistically significant difference. This change in pre-post difference challenges the notion that
more years of studying a language will lead to better acquisition of certain features while abroad.
The mix of ustedes with the verbal form of vosotros indicates that this feature is not one that
interacts significantly based on previous experience studying Spanish.
Finally, motivation once again may be a key factor in determining which students were
able to at least partially acquire the verbal mixing form. The lack of a significant difference of
pre-FCT responses combined with the statistically significant post-FCT responses demonstrates
clearly that motivation affects how well a student will be able to notice a form. It bears repeating
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that while the highly motivated group still does not approach native speaker levels, the
statistically significant difference does show motivation as a key factor in the acquisition process
of new forms while studying abroad for a short period of time.
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The myriad results presented in this chapter demonstrate a wide variety of interactions
between the FCT results of native speakers and learners, and learners FCT responses within their
own participant group based on three crucial factors. While it is clear that the interrogative
versus declarative factor plays a crucial role for native speakers in determining when the
participant group will employ verbal mixing, the lexical aspect and lexical frequency of a verb
do not play into that decision-making process. The student participants provide one clear
conclusion amongst a variety of otherwise mixed results. A short-term study abroad program is
not sufficient to acquire a highly nuanced and prescriptively incorrect verbal mixing form. While
motivation emerges as a key factor for how frequently learners do employ verbal mixing, it also
suggests only partial acquisition due to the lack of statistical significance among between the
class levels and experience in years of Spanish taken. While learners will find it difficult to
acquire a form such as the verbal mixing studied here, the work on the factors that influence
native-speaker decision making for the use of verbal mixing is needed and contributes useful
findings to a scant body of research regarding this dialect variable. Overall, it is important to
realize that students, regardless of their level of experience (when that experience is relatively
low) will find it difficult to acquire a nuanced form, despite its frequent use within the target
language community.
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CHAPTER 5
CONCLUSIONS AND PROSPECTS FOR THE FUTURE
The present study sought to answer to essential research questions. The first question
sought to ascertain whether speakers of Spanish in Cádiz truly do possess the local phenomenon,
mixing the verbal form of vosotros with the pronoun ustedes in their speech. This question is
important to establish the existence and widespread use of the phenomenon in order to provide a
base from which to answer the second research question: what is the effect of short-term study
abroad programs on the acquisition of locally used linguistic variants? This question influences
the decision to test the students twice, with the pre- and post-FCTs. Furthermore, this question
drives the focus the study on the linguistic phenomenon: the mix of verbal forms and pronouns.
I hypothesized that the people of Cádiz will mix the verbal form of vosotros with the
pronoun ustedes. I believed that the resident participants from Cádiz will show variation on when
they choose to employ this phenomenon, and I hypothesize that the Cádiz participants are
affected in their answers by the actual presence of ustedes explicitly written in the FCT, since it
is often absent from colloquial speech in day-to-day interactions. Keeping these potential issues
in mind, I affirm my hypothesis that the FCT given to the Cádiz residents elicits a level of use of
the mixed verbal phenomenon demonstrating acceptance.
In the beginning, I further predicted that motivation would emerge as a key factor that
influences how students behave in the completion of the FCT. I believed that that more highly
motivated students would employ the verbal mixing phenomenon at a higher rate than students
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that are less motivated during the study abroad program. Additionally, I predicted that students
with more years spent studying Spanish would employ verbal mixing at a higher rate following
the completion of the study abroad program.
During the course of this investigation, a number of conclusions emerged with regard to
how verbal mixing is used in southwestern Andalucía and whether or not students can acquire a
dialect feature during a short-term study abroad program. The most profound and significant
positive results that emerge from this study is that native speakers from Cádiz prefer verbal
mixing more with interrogative sentences, and that highly motivated learners utilize verbal
mixing more often than their less motivated learner counterparts. While the key conclusion does
not affirm that students acquire the verbal mixing phenomenon, it challenges the notion that a
month-long study abroad program is a sufficient amount of time for students to acquire highly
nuanced forms. Each of these results will be discussed in depth with reference to the previous
literature and the hypotheses from Chapter 1 of this investigation. Furthermore, I will discuss the
possible directions of future research.
Native speakers in Cádiz selected the vosotros verbal form at a rate of 56.6% on the FCT.
This rate affirms the hypothesis that native speakers from Cádiz will employ verbal mixing. This
result is in line with research completed by Lara Bermejo (2012). While Lara Bermejo (2012)
demonstrates that the phenomenon exists in southwestern Andalucía, the current study confirms
a continuation of Lara Bermejo’s (2012) findings that verbal mixing existed during the 1940s.
While dialects certainly change, the current study demonstrates that verbal mixing is still an
acceptable feature within the linguistic structure of Cádiz, Spain. Although the native speakers
did select the vosotros verbal form when accompanied by ustedes at a fairly high rate, it is
crucial to understand, and imperative to repeat, that this study simply shows the acceptability of
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use of this verbal mixing. Since there is no audio or interview from which native speaker data
can be selected, the most crucial result to emphasize is that native speakers do find verbal mixing
acceptable. At what rate it is actually utilized in real-life conversational scenarios is not
attainable within the framework of the study, but rather the pattern of acceptable use does
emerge.
While lexical frequency and the lexical category of a verb do not significantly influence
when native speakers choose verbal mixing on the FCT, the difference between interrogative and
declarative sentences do prove statistically significant. Native speakers are influenced by
whether a sentence is a declarative or an interrogative, choosing to employ verbal mixing
significantly (p =.004) more in interrogative sentences than declaratives. With reference to the
learner group’s responses to the FCT in comparison to the native speaker group’s responses to
the FCT, there is a significant difference between the two groups. After a month in Cádiz,
studying abroad, the learners do not acquire the feature, nor do they near the level of the native
speakers. However, the difference in responses between the two participant groups is statistically
significant (p <.000) and challenges the existing literature regarding the efficacy of short-term
study abroad. While Richart (2015), Reynolds-Case (2013), and Llanes and Prieto Goretti (2015)
all report largely positive results for short-term study abroad, their studies look into more general
topics as opposed to the dialect feature of verbal mixing investigated here. This study will not
entirely challenge the efficacy of short-term study abroad programs as meaningful tools for
language learning, but it will provide further insight, heeding the call of Martinsen (2010) to
further investigate short-term study abroad programs. At the investigation’s end, it is possible to
understand that short-term study abroad does not provide a sufficient learning period to acquire
highly nuanced dialect features.
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Additionally, I hypothesized that the more advanced learners would acquire the form
more effectively than the intermediate learners. This hypothesis has been disproven, because
neither group showed significant difference between the pre- and post-FCT. However, the
advanced learner group did increase the selection of the vosotros verbal form on the post-FCT,
while the intermediate group decreased their selection of the vosotros verbal form from the preto the post-FCT. The two learner groups did move closer together over the course of a month
with respect to their selection of the vosotros verbal form on the FCT, but that amount is not a
statistically significant change in comparison to the rate at which native speakers chose the
vosotros verbal form. This leads to the conclusion that the student learner group did not acquire
the form and disproves the hypothesis that advanced learners would acquire the form at a
significantly different rate than the intermediate learners.
Within the learner groups, a number of analyses were performed involving two social
factors: the number of years spent studying Spanish and the level of motivation a student
possesses. During the introduction, I predicted that students with more years spent studying
Spanish would acquire the verbal mixing feature at a higher level. The results of the post-FCT
directly refute this hypothesis. Students who have studied Spanish for a shorter amount of time
employ verbal mixing more often on the post-FCT. At the same time, there is no significant
difference in how the students use verbal mixing based on the time they have spent studying
Spanish, which suggests that the previous exposure to Spanish is not a factor in determining
when students will employ verbal mixing. However, one of the more interesting results of this
study emerges with regard to motivation as a factor that influences student use of verbal mixing.
Student learners were divided into two groups based on their level of motivation during
the study abroad experience. I hypothesized that more highly motivated learners would more
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frequently choose the vosotros verbal form, due to greater interaction and more effort put forth
on their parts. This hypothesis is confirmed by the results of the analysis for motivation and
selection of verbal mixing by students on the FCT. While the pre-FCT results show no difference
between the learner groups, the post-FCT results demonstrate a significant difference between
highly motivated learners and low motivated learners, with highly motivated learners selecting
the vosotros verbal form more frequently than the low motivation group. Echoing the ideas of
Monolopoulo-Sergi (2004), Dönyei (2005), Ushioda (2001), Schmidt (2010), and Ellis and
Shintani (2014), motivation emerges a key factor that influences behavior during short-term
study abroad. While there is still a significant difference between the levels at which highly
motivated learners choose the vosotros verbal form and native speakers choose the vosotros
verbal form, the highly motivated learners display much closer behavior to the native speaker
participants, especially compared to their lower-motivated-learner counterparts. With all this in
mind, it is important to note that motivation is a significant factor in the post-FCT selections
between the student groups as divided by motivation in this study.
A greater understanding now exists of short-term study abroad programs and their
efficacy as opportunities for students to acquire complex dialect features, but essential research
must be completed to deepen that understanding. First, this study touches on levels of formality
within the instrument used to complete this investigation. While it is briefly discussed, formality
is not coded for, and no analyses are performed on formality as an influencing factor for either
student participants or native speaker participants. Given that in the greater context of Spain, the
Spanish-speaking country where the vosotros form is present, there exists a need for further
investigation into how differing levels of formality effect native speaker decisions to employ
verbal mixing. Once this concept is understood, it can be extended to students studying abroad,
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to determine if student participants would perceive differing levels of formality and use this
factor to differentiate between when verbal mixing is acceptable and when it is not an acceptable
form within the southwestern Andalusian community. In addition to this particular linguistic
factor, more research is needed to determine what else influences verbal mixing. While this study
investigates lexical frequency, the lexical category of a verb, and the interrogative versus
declarative aspect of the FCT items, lexical frequency and the lexical category factor were found
to be insignificant. In addition to interrogatives significantly influencing native speaker use of
verbal mixing, there must be further investigation to gain greater insight into what other factors
influence the mix of the vosotros verbal form with the pronoun ustedes. The level of formality
provides a good starting point, but further investigation is required. Additionally, the subject of
each sentence is another matter in which the instrument used to measure the selection of verbal
mixing could be investigated further. While a variety of subjects exist in the FCT utilized in this
study, two different subjects (such as first-person singular versus an undefined subject) might
provide another factor by which the use of verbal mixing is influenced.
As previously stated, this study contradicts, to a certain degree, the previous work
investigating short-term study abroad programs. To once again echo Martinsen (2010), “the need
for further research on the effectiveness of study abroad programs seem even more pressing in
the case of short-term study abroad programs.” This statement is proved even more true by the
results of this study. While motivation serves as a factor for students, the group as a whole did
not acquire the verbal mixing feature. In order to understand the strong points of short-term study
abroad better, it is necessary to investigate further various dialect features in order to understand
how students perceive and apprehend other linguistic features during short-term study abroad
programs. However, the study also affirms the results of Kanwit, Geeslin, Fafulas (2015)
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showing that students during short-term study abroad programs can move toward the regional
norm. With reference specifically to verbal mixing, investigation of study abroad programs in
Uruguay, El Salvador, or Costa Rica would provide a further opportunity to understand how
students notice and potentially acquire verbal mixing. While the second person plural pronouns
vosotros and ustedes have provided an interesting investigation in this specific case, studying the
factors that influence the differentiation and verbal mixing of tú and vos could provide an
opportunity to triangulate the results of this investigation while gaining greater understanding of
native speaker communities and students participating in either short-term or long-term study
abroad programs.
Some shortcomings of this study include the vague instructions as provided to native
speaker participants. Eighteen tokens were lost to either selections of both verbal forms or a lack
of answer, which decreased the measurable opportunities of this study. Additionally, there exist
among the future directions of study two factors (sentence subject and formality) that could have
been, but were not accounted for within the instrument. While a variety of linguistic and social
factors were analyzed, to be more thorough, these two factors could have also been accounted
for.
Despite these weak points, the study achieves what it set out to do in its purpose. With a
greater understanding of an under-researched dialect feature and short-term study abroad
acquisition, the study provides useful insight into a nuance of southwestern-Andalusian Spanish.
It also continues to challenge short-term study abroad programs as a useful language learning
opportunity. It presents the need for learners to set goals regarding what they hope to acquire or
achieve during their time abroad and be practically applied in language programs and study
abroad departments as a means of preparing students for their sojourn abroad. The call for further
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research into short-term study abroad programs should remain strong as greater understanding of
these programs’ benefits emerge, so should the understanding of how learners interact with the
wide variety of nuanced features and dialects that exist within the Spanish-speaking world.

78

WORKS CITED

79

Aguilar, J. (2009). Actitudes de los hablantes de San Salvador hacia el tuteo y el voseo.
Hispania, 92(2), 361-373.
Allen, H. (2010). Interactive contact as linguistic affordance during short-term study abroad:
Myth or reality?” Frontiers: The Interdisciplinary Journal of Study Abroad, 19, 1-26.
Bucholz, M. (2003). Sociolinguistic nostalgia and the authentication of identity. Journal of
Sociolinguistics, 7, 398-416.
Canga Alonso, A., & Fernandez Fontecha, A. (2014). Motivation and L2 receptive vocabulary
knowledge of Spanish EFL learners at the Official School of Languages. Miscelanea, 49,
13.
Cubillos, J. H., Chieffo, L. & Fan, C. (2008). The impact of short term study abroad programs on
L2 listening comprehension skills. Foreign Language Annals, 41(1), 157-185.
Dörnyei, Z. (2005). The Psychology of the Language Learner: Individual Differences in Second
Language Acquisition. Mahwah, NJ: Lawrence Erlbaum
Duda, R., & Tyne, H. (2010). Autenticity and autonomy in language learning. Bulletin Suisse De
Linguistique Appliqueé, 92, 86-106.
Ellis, R. & Shintani, N. (2014). Exploring Language Pedagogy through Second Language
Acquisition Research. New York: Routledge.
Geeslin, K., Fafulas, S. & Kanwitt, M. (2013). Acquiring Geographically-Variable Norms of
Use: The Case of the Present Perfect in Mexico and Spain. Selected proceedings of the
15th Hispanic linguistics symposium, 205-220
Gilmore, A. (2007). Authentic materials and authenticity in foreign language learning. Language
Teaching, 40, 97-118.
Goldoni, F. (2013). Students’ immersion experiences in study abroad. Foreign Language Annals,
46(3), 359-376.
Hernández, T.A. (2010). The relationship among motivation, interaction, and the development of
second language oral-proficiency in a study-abroad context. The Modern Language
Journal, 94(4), pp. 600-617.
Ingram, M. (2005). Recasting the foreign language requirement through study abroad: A cultural
immersion program in Avignon. Foreign Language Annals, 38, 211–222.
Isabelli-García, C. (2010). Acquisition of Spanish gender agreement in the two learning contexts:
Study abroad and at home. Foreign Language Annals, (43)2, 289-303.

80

Israel, J. (2007). Authenticity and the assessment of modern language learning: Group 2
languages in the international baccalaureate diploma programme. Journal of Research in
International Education, 6(2), 195-231.
Jackson, J (2008). Language, identity and study abroad: Sociocultural perspectives. London:
Equinox Publishing Ltd.
Juan-Garau, M. (2015, November). “Speaking an additional language: Can study abroad do the
trick?” Language Value, vol. 7(1), pp. 45-60.
Jones, I. E. (2007). The effect of motivation on second-language acquisition: Integrative
motivation and instrumental motivation. Dissertation Abstracts International, A: The
Humanities and Social Sciences, 2464.
Kininger, C. (2013). Identity and language learning in study abroad. Foreign Language Annals,
46(3), 339-358.
Lara Bermejo, V. (2012). Ustedes instead of vosotros and vocês instead of vós: An analysis
through the linguistic atlas of the Iberian Peninsula (ALPI) Dialectología, (3), 57-93.
Lipski, J. (1986). Central American Spanish in the United States: Some Remarks on the
Salvadoran Community. Aztlán 17, 91-123.
Llanes, À. & Goretti, Prieto B. (2015). Does listening comprehension improve as a result of a
short study abroad experience? Revista Española de Lingüística Aplicada, 28(1), 199212.
Llanes, À. & Muñoz, C. (2009). “A short stay abroad: Does it make a difference?” System, 37,
353-365.
Lo, M. (2006). The relationship between taiwanese junior college EFL students' motivation and
use of english vocabulary learning strategies (china). Dissertation Abstracts
International, A: The Humanities and Social Sciences, 495.
Magnan, S. S., & Back, M. (2007). Social interaction and linguistic gain during study abroad.
Foreign Langauge Annals, 40(1), 43-61.
Martinsen, R. (2010). Short-term study abroad: Predicting changes in oral skills. Foreign
Language Annals, 43, 504-530.
Miano, A. A., Bernhardt, E. B., & Brates, V. (2016). Exploring the effects of a short-term
Spanish immersion program in a post-secondary setting. Foreign Language Annals,
49(2), 287-301.
Monolopoulo-Sergi, E. (2004). Motivation within the information processing model of foreign
language learning. System (32)3, 427-42.

81

Moreno-López, I., Ramos-Sellman, A., Miranda-Aldaco, C., & Quinto, M. T. G. (2017).
Transforming ways of enhancing foreign language acquisition in the Spanish classroom:
Experiential learning approaches. Foreign Language Annals, 50(2), 398-409.
Norton, B. (2000). Identity and language learning: Gender, ethnicity and educational change.
New York: Longman.
Placencia, M. E. (2005) Pragmatic variation in corner store interactions in Quito and Madrid.
Hispania, 88(3), 583-598.
Politzer, R. L. (1993). A researcher’s reflections on bridging dialect and second language
learning: Discussion of problems and solutions. Language and culture in learning:
Teaching Spanish to native speakers of Spanish, Merino, Barbara J., Trueba, Henry T.,
& Samaniego, Fabian A. [Eds], Washington, DC: The Falmer Press, 45-57
Pyper, M.J. & Cynthia Slagter (2015, November). “Competing priorities: Student perceptions of
helps and hindrances to language acquisition during study abroad.” Frontiers: The
Interdisciplinary Journal of Study Abroad, XXVI, 83-106.
Regan, V., M. Howard & I. Lemée (2009). The Acquisition of Sociolinguistic Competence in a
Study Abroad Context. Bristol, UK: Multilingual Matters.
Reynolds-Case, A. (2013). The value of short-term study abroad: An increase in students’
cultural and pragmatic competency. Foreign Language Annals, 46(2), 311-322.
Richart, A.F. (2015, November). “Effects of an International Experience Requirement, Year in
School, and Preferred Program Duration on Student Interest in Study Abroad.” Frontiers:
The Interdisciplinary Journal of Study Abroad, XXVI, 17-29.
Ringer-Hilfinger, K. (2012). Learner acquisition of dialect variation in a study abroad context:
The case of the Spanish theta. Foreign Language Annals, (45)3, 430-446.
Romanelli, S., Menegotto, A. C., & Smyth, R. (2015). Percepción y producción de acento en
alumnos angloparlantes de ELSE en la Aregentina: Efectos del entrenamiento y de la
inmersión. Signo y seña, 27, 47-88.
Schmidt, R. (1990). The role of consciousness in second language learning. Applied Linguistics
11(2), 129-58.
- (2010). Attention, awareness, and indicidual differences in language learning. In W. M.
Chan et al. (eds.) Proceedings of CLaSIC 2010, Singapore, December 2-4. (72137).
Schumann, J. (1978). The acculturation model for second language acquisition. In R. Gingras
(ed.) Second Language Acquisition and Foreign Language Teaching, Arlington, VA:
Center for Applied Linguistics.
82

Shively, R. L. (2011). L2 pragmatic development in study abroad: A longitudinal study of
Spanish service encounters. Journal of Pragmatics, 46(6), 1818-1835.
Shoemaker-Gates, E. (2017). Regional variation in the language classroom and beyond: Mapping
learners developing dialectical competence. Foreign Language Annals, 50(1), 177-194.
Sorenson, T. (2013) Voseo to Tuteo Accomodation among Salvadorans in the United States.
Hispania, 92(4), 763-781.
Stevens, J. J. (2001). The Acquisition of L2 Spanish pronunciation in a study abroad context.
PhD thesis, University of Southern California, 2000. Dissertation Abstracts
International-A, 62 (6), 2095.
Surtees, V. (2016, April) “Beliefs about Language Learning in Study Abroad: Advocating for a
Language Ideology Approach.” Frontiers: The Interdisciplinary Journal of Study
Abroad, XXVII, 85-103.
Ushioda, E. (2001) Language learning at university. Exploring the role of motivational thinking.
In Z. Dörneyi and R. Schmidt (eds.) Motivation and Second Language Acquisition (93125) Honolulu, HI: University of Hawaii Press.
Vygotsky, L.S. (1978). Mind in Society: The development of higher psychological processes.
Cambridge, MA: Harvard University Press.
Watson, J. R., & Wolfel, R. (2015). The intersection of language and culture in study abroad:
Assessment and analysis of study abroad outcomes. Frontiers: The Interdisciplinary
Journal of Study Abroad, 25, 57–72.
Wilkinson, S. (1998). “On the nature of immersion during study abroad: Some participant
perspectives.” Frontiers: The Interdisciplinary Journal of Study Abroad, 4, 121-138.
Willis Allen, H. (2010). What shapes short-term study abroad experiences? A comparative case
study of students’ motives and goals. Journal of Studies in International
Education, 14, 452–470.
Zamani, E., Leon, R., & Lang, J. (2016). Study abroad as self-authorship: Globalization and
reconceptualizing college and career readiness. In R. Latiner Raby & E. J.
Valeau (Eds.), International education at community colleges. New York: Palgrave
Macmillan. 111–125.

83

APPENDICES

84

APPENDIX A: ENGLISH FORCED CHOICE TASK

85

Name:________________________________________________________________
This study has been reviewed by The University of Mississippi’s Institutional Review Board (IRB). If you have any questions,
concerns, or reports regarding your rights as a participant of research, please contact the IRB at (662) 915-7482 or
irb@olemiss.edu.
**Note: Please be assured that the way you answer this questionnaire will not in any way affect your grade in the study abroad
course.**
Please complete the following questions by circling the correct answer, from the two answer options in parentheses. Please let
me know if you have any questions. You have 20 minutes to complete the quiz.

1.

Hola, Sra. Gómez, Dr. Fernández ¿Cómo (estáis/están) ustedes?

2.

Mira el (tío/hombre) caminando así.

3.

¿(Les/Os) dice que vamos a Granada el lunes?

4.

Vamos a cenar ¿(vale/dale)?

5.

Buenas noches, amigos, ¿qué (quieren/queréis) ustedes para tomar?

6.

Ellas (piensan/piensas) lo mismo.

7.

(Os/Les) compro a ustedes un dulce.

8.

¡(Vais,Van) ustedes a la playa, ya!

9.

¿(Cuál/Qué) comiste ayer para el desayuno?

10. ¿(Son/Sois) ustedes de Estados Unidos?
11. (Os/Les) doy las respuestas a la tarea en clase.
12. Salgo a las 10, y ustedes ya (comen/coméis).
13. Sra. Romero nos sugiere que (vayamos/vamos) bastante temprano.
14. El otro día, (os/les) doy mi número de teléfono para una emergencia así.
15. Tomamos un cafecito dos veces (al/cada) día.
16. (Os/Les) compro unos regalitos a ustedes.
17. Después de cenar, (lávate/lávese) los platos, por favor.
18. (Tomamos/Tocamos) muchos instrumentos musicales.
19. (Les/Os) leo un cuento, cada mañana antes de la escuela.
20. Ustedes (pedís/piden) una torta que nunca llegaba.
21. (Les/Os) dice la verdad a ustedes, siempre.
22. ¿(Jugáis/Juegan) ustedes hoy o mañana?
23. (Están/Estáis) caminando por el malecón.
24. Cuando (tenía/tuvo) 18 años, me gradué de secundaria.
25. No (os/les) lleváis muy bien con ellos.
26. No entiendo como (estás/eres) siempre en los bares.
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27. ¿Me (creéis/creen) o no?
28. Tengo algo muy importante que ustedes (necesitáis/necesitan) escuchar, por favor.
29. ¿(Pasáis/Pasan) ustedes por el mercado?
30. ¿Y qué (les/os) dice a ustedes?
31. ¿(Viven/Vivís) ustedes aquí hace mucho tiempo?
32. Oye, (márchate/márchese) ahora mismo.
33. Ustedes (coméis/comen) cada noche a las 10 o con nosotros a las 9:30 de la noche.
34. (Les/Os) quiero mucho a ustedes, como niños.
35. Espero que (lleguemos/llegamos) con tiempo suficiente.
36. (Os/Les) dejo la cena allí en la mesa.
37. ¿(Comiste/Comías) en casa anoche?
38. Quieren que (visitamos/visitemos) el museo.
39. Ustedes ya (sabéis/saben) la respuesta.
40. A ustedes (les/os) gusta la comida aquí.
41. Cómpra(os/les) lo necesario para ir de vacaciones.
42. ¿(Pensáis/Piensan) ustedes que salimos a cenar demasiado?
43. Yo te sugiero a ti, que me (llames/llamas) cuando llegues.
44. El novio (os/les) lleva flores bellas a ustedes.
45. No entiendo porque me (llama/llame) cada día.
46. (Volvéis/Vuelven) para cenar a las 21:30.
47. (Les/Os) regalo la misma cosa cada año en su cumpleaños.
48. (Os/Les) da el balón el señor cuando lo pierden.
49. De lo que yo entiendo, es la (verdad/verosimilitud).
50. El (padre/papá) me dice que yo vuelva temprano.
51. Si ustedes me (entienden/entendéis) solo hay que decírmelo.
52. Él (os/les) dice a ustedes que hagan la tarea.
53. Ustedes no (leéis/leen) cada página, de esto me doy cuenta.
54. (Os/Les) compramos lo necesario para cocinar un buen almuerzo.
55. (Corren/Corréis) ustedes lo más rápido posible.
56. Esperamos que los niños se (gradúen/gradúan).
57. A ustedes (les/os) doy todo que necesitas.
58. El deseo es que (salgamos/salimos) lo más temprano que podamos.
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59. Ustedes (camináis/caminan) dos cuadras, y ya está por la derecha.
60. El gerente (os/les) escribe esta carta a ustedes.
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Este estudio ha sido aprobado por el consejo de la aprobación de investigaciones de la Universidad de Mississippi. Si tiene usted
alguna pregunta, preocupación o reportaje de sus derechos como participante, por favor, contacte al consejo de la aprobación
de investigaciones por teléfono a +1 (662) 915-7482 o por correo airb@olemiss.edu.
Por Favor, complete las siguientes preguntas por marcar la respuesta correcta, de las dos posibles, con un círculo. Usted tiene
20 minutos para completar la prueba.

1. Hola, Sra. Gómez, Dr. Fernández ¿Cómo (estáis/están) ustedes?
2. Mira el (tío/hombre) caminando así.
3. ¿(Les/Os) dice que vamos a Granada el lunes?
4. Vamos a cenar ¿(vale/dale)?
5. Buenas noches, amigos, ¿qué (quieren/queréis) ustedes para tomar?
6. Ellas (piensan/piensas) lo mismo.
7. (Os/Les) compro a ustedes un dulce.
8. ¡(Vais,Van) ustedes a la playa, ya!
9. ¿(Cuál/Qué) comiste ayer para el desayuno?
10. ¿(Son/Sois) ustedes de Estados Unidos?
11. (Os/Les) doy las respuestas a la tarea en clase.
12. Salgo a las 10, y ustedes ya (comen/coméis).
13. Sra. Romero nos sugiere que (vayamos/vamos) bastante temprano.
14. El otro día, (os/les) doy mi número de teléfono para una emergencia así.
15. Tomamos un cafecito dos veces (al/cada) día.
16. (Os/Les) compro unos regalitos a ustedes.
17. Después de cenar, (lávate/lávese) los platos, por favor.
18. (Tomamos/Tocamos) muchos instrumentos musicales.
19. (Les/Os) leo un cuento, cada mañana antes de la escuela.
20. Ustedes (pedís/piden) una torta que nunca llegaba.
21. (Les/Os) dice la verdad a ustedes, siempre.
22. ¿(Jugáis/Juegan) ustedes hoy o mañana?
23. (Están/Estáis) caminando por el malecón.
24. Cuando (tenía/tuvo) 18 años, me gradué de secundaria.
25. No (os/les) lleváis muy bien con ellos.
26. No entiendo como (estás/eres) siempre en los bares.
27. ¿Me (creéis/creen) o no?
28. Tengo algo muy importante que ustedes (necesitáis/necesitan) escuchar, por favor.
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29. ¿(Pasáis/Pasan) ustedes por el mercado?
30. ¿Y qué (les/os) dice a ustedes?
31. ¿(Viven/Vivís) ustedes aquí hace mucho tiempo?
32. Oye, (márchate/márchese) ahora mismo.
33. Ustedes (coméis/comen) cada noche a las 10 o con nosotros a las 9:30 de la noche.
34. (Les/Os) quiero mucho a ustedes, como niños.
35. Espero que (lleguemos/llegamos) con tiempo suficiente.
36. (Os/Les) dejo la cena allí en la mesa.
37. ¿(Comiste/Comías) en casa anoche?
38. Quieren que (visitamos/visitemos) el museo.
39. Ustedes ya (sabéis/saben) la respuesta.
40. A ustedes (les/os) gusta la comida aquí.
41. Cómpra(os/les) lo necesario para ir de vacaciones.
42. ¿(Pensáis/Piensan) ustedes que salimos a cenar demasiado?
43. Yo te sugiero a ti, que me (llames/llamas) cuando llegues.
44. El novio (os/les) lleva flores bellas a ustedes.
45. No entiendo porque me (llama/llame) cada día.
46. (Volvéis/Vuelven) para cenar a las 21:30.
47. (Les/Os) regalo la misma cosa cada año en su cumpleaños.
48. (Os/Les) da el balón el señor cuando lo pierden.
49. De lo que yo entiendo, es la (verdad/verosimilitud).
50. El (padre/papá) me dice que yo vuelva temprano.
51. Si ustedes me (entienden/entendéis) solo hay que decírmelo.
52. Él (os/les) dice a ustedes que hagan la tarea.
53. Ustedes no (leéis/leen) cada página, de esto me doy cuenta.
54. (Os/Les) compramos lo necesario para cocinar un buen almuerzo.
55. (Corren/Corréis) ustedes lo más rápido posible.
56. Esperamos que los niños se (gradúen/gradúan).
57. A ustedes (les/os) doy todo que necesitas.
58. El deseo es que (salgamos/salimos) lo más temprano que podamos.
59. Ustedes (camináis/caminan) dos cuadras, y ya está por la derecha.
60. El gerente (os/les) escribe esta carta a ustedes.
91

APPENDIX C: PRE-TRIP QUESTIONNAIRE

92

This study has been reviewed by The University of Mississippi’s Institutional Review Board (IRB). If you
have any questions, concerns, or reports regarding your rights as a participant of research, please
contact the IRB at (662) 915-7482 or irb@olemiss.edu.
**Note: Please be assured that the way you answer this questionnaire will not in any way affect your
grade in the study abroad course.**
Name:___________________________
What is your age:______
What is your gender:
__Male
__Female
__Prefer not to say

What is your ethnicity:
__White
__Hispanic or Latino
__Black or African American
__Native American or American Indian
__Asian / Pacific Islander
__Other
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How many classes (semesters in college or years in high school) of Spanish have you taken? Please
specify the class name and number (Example: Span 111), if it was taken at the college level.
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
Have you ever studied abroad before or lived/worked in an environment in which you were exposed to
Spanish on a regular basis? This could be at home, at a part-time job, or any other place outside of a
classroom.
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
Please rate your skills in Spanish on a scale of 1-10 by circling the number that you believe applies to
your skill level. 1 is a complete lack of ability, appropriate for someone that has never taken a Spanish
class before and 10 is appropriate for a native born Spanish speaker.
Speaking:
Listening:
Reading:
Writing:

1
1
1
1

2
2
2
2

3
3
3
3

4
4
4
4

5
5
5
5

6
6
6
6
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7
7
7
7

8
8
8
8

9
9
9
9

10
10
10
10
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This study has been reviewed by The University of Mississippi’s Institutional Review Board (IRB). If you
have any questions, concerns, or reports regarding your rights as a participant of research, please
contact the IRB at (662) 915-7482 or irb@olemiss.edu.
**Note: Please be assured that the way you answer this questionnaire will not in any way affect your
grade in the study abroad course.**
Name:___________________________
Have you improved your Spanish skills during the study abroad trip? If so, what areas have you
improved, and how do you personally feel you have improved?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
Did you utilize opportunities to practice Spanish during the trip? If so which opportunities (for example:
speaking with native speakers outside of the classroom, engaging your host family in conversation
frequently, or putting forth exceptional effort in completing assignment during class)?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
Please rate your skills in Spanish on a scale of 1-10 by circling the number that you believe applies to
your skill level. 1 is a complete lack of ability, appropriate for someone that has never taken a Spanish
class before and 10 is appropriate for a native born Spanish speaker.
Speaking:

1

2

3

4

5

6

7

8

9

10

Listening:

1

2

3

4

5

6

7

8

9

10

Reading:

1

2

3

4

5

6

7

8

9

10

Writing:

1

2

3

4

5

6

7

8

9

10
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VITA
Bachelor of Arts, University of Mississippi
Magna cum laude
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